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   VA NAME seeks to advance a philosophy of inclusion, diversity, equity for all, 

and to provide a forum for those who are interested in multicultural education.  
 

To learn more about VA NAME, please go to virginianame.webs.com. 

Inaugural Publication! 

This represents the inaugural publication of 

Educating for Equity: A Forum of the Virginia 

Chapter of the National Association for Multi-

cultural Education (VA-NAME). Launching this 

newsletter serves two purposes: (1) to provide 

a forum for those involved with multicultural 

education to network, and (2) to share ideas, 

resources, projects, and events related to mul-

ticultural education.   

We hope our members and audience will 

contribute to the content and share infor-

mation with colleagues interested in critical 

multicultural education and social justice writ 

large. We look forward to hearing your feed-

back and encourage you to submit your own 

work for publication in our future issues (see p. 

13 for submission guidelines). 

We are thankful for the Georgia Chapter 

of NAME to whom we looked for inspiration as 

we embarked on this new venture.  We are 

also grateful to Administrative Assistant Kara 

Pfaff and Graduate Assistant Melicia Grana-

dos of Radford University for their technical as-

sistance in the production of this publication. 
 

 

Brenda –Jean Tyler 

Co-Editor, Radford University 

Gaston Dembele 

Co-Editor, Radford University 

Kara Kavanagh 

Communication Coordinator,  
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Dear Readers,  

 

Welcome to the first edition of Educating for 

Equity: A Forum of VA-NAME, the newsletter of 

the Virginia Chapter of the National Association 

for Multicultural Education (VA-NAME)! We 

would like to take this opportunity to introduce 

VA-NAME, begun in 1998,  to our readers.  

 

Mission, Goals, and Objectives  

The National Association for Multicultural Ed-

ucation (NAME) is a non-profit organization that 

advances and advocates for equity and social 

justice through multicultural education. The or-

ganization’s philosophy and goals are: 

 To respect and appreciate cultural diversity. 

 To promote the understanding of unique cul-

tural and ethnic heritage. 

 To promote the development of culturally 

responsible and responsive curricula. 

 To facilitate acquisition of the attitudes, skills, 

and knowledge to function in various cul-

tures. 

 To eliminate racism and discrimination in so-

ciety. 

 To achieve social, political, economic, and 

educational equity. 

The National Association of Multicultural Educa-

tion. (2016). Mission, goals, and objectives. Re-

trieved from http://www.nameorg.org/

mission_goals_objectives.php. 

  

 

We in VA-NAME hold the same philosophy 

and goals as the national organization. In the 

service of meeting these objectives, our purpos-

es are to:  

 Advance a philosophy of inclusion that em-

braces the basic tenets of cultural pluralism. 

 Promote cultural and ethnic diversity as a 

national strength. 

 Foster equity for all regardless of religion, so-

cioeconomic class, culture, ethnicity, race, 

language, age, gender, exceptionality, or 

sexual orientation. 

 Promote professional and social exchanges 

between persons with an interest in multicul-

tural education from all academic disci-

plines and from diverse educational institu-

tions and occupations. 

 Represent and address the needs of the 

multicultural education community. 
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   Current Officers 

Rebecca Harris, President 

Bridgewater College 
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Brenda-Jean Tyler, Secretary 

Radford University 

Gaston Dembele, Treasurer 

Radford University 

Kara Kavanagh, Communication Coordinator 

James Madison University 
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James Madison University 

Shin Ji Kang, Member-at-Large 

James Madison University 

Reece Wilson, Member-at-Large 

James Madison University 
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Membership 

Today, and historically, active membership comes from colleges and universities in Radford 

(Radford University) and the Shenandoah Valley (James Madison University, Eastern Mennonite 

University, and Bridgewater College).   

We would love to invite you to join us. Presently, VA-NAME meets five times a year: in Septem-

ber, October, December, March, and May; some of our meetings are virtual while others are in 

person. Each of our meetings has a business component, a professional development compo-

nent, and a potluck lunch for those able to attend in person. Typically, the meetings are held on 

Fridays from 10:00 AM to 2:00 PM.  

We encourage you, as professionals interested in multicultural education, to read the articles 

in this edition and share them with your colleagues. If you have topics or resources you would like 

to read about, please share those ideas with us. In this inaugural edition, we would like to share 

some of our group’s recent highlights and our activities of the past academic year.  

President’s Message, Cont’d.  

Best wishes, 

 

Rebecca Harris  

President, VA-NAME Chapter of the  

National Association for Multicultural Education 

rharris@bridgewater.edu 
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Recent Highlights 
Rebecca Harris 

Bridgewater College  

 

AY 2010-2011 & 2011-2012 

In recent years, we have planned and put 

on two symposia.  The first, under the leadership 

of then-president Gaston Dembele, was held in 

the fall of 2011 at James Madison University; the 

second, under the leadership of then-president 

Stephanie Wasta, was held in the fall of 2012, at 

Radford University. The title of both symposia 

was Immigration and Education: Celebrating 

and Meeting the Needs of ALL Learners; the 

positive response to the first symposium encour-

aged us to explore this theme a second time. 

The symposia had concurrent sessions featuring 

workshops on topics immigration including legal 

issues, curriculum, home-school liaisons, and 

various ways to support culturally and linguisti-

cally diverse students.  Other featured events 

included an immigrant student panel discussion 

and a keynote address. The dynamic and in-

formative keynote speaker, Dr. Elavie Ndura 

from George Mason University, shared her 

thoughts on “Supporting the Acculturation of 

African Immigrants in the United States: What’s 

Education Got to Do With It?”. These teacher-

oriented events gave VA-NAME a common pur-

pose and helped us have a meaningful pres-

ence in both communities.   

We are in the beginning stages of planning 

our third symposium for fall 2016. Our focus for 

this upcoming venture will be poverty. More de-

tails to come. If you have ideas or expertise in 

this area, please share them with us.  

A Year in Review: 2014-2015  

 The overarching goals for 2014-2015 were 

outreach, collaboration and professional de-

velopment.   

Outreach efforts have included: 

 Providing support for diversity and multicul-

tural education to PK-12 schools. VA-NAME 

members Stephanie Wasta and Ruthie 

Bosch conducted a training session for com-

munity members in diversity awareness and 

sensitivity so they could in turn facilitate di-

versity discussions with teachers in Chester-

field, VA (see article by Stephanie Wasta).   

 Setting up a Facebook page so that mem-

bers could easily share current happenings 

in multicultural education.    

Collaboration efforts have included: 

 Working together to create and launch this 

inaugural edition of our newsletter Educat-

ing for Equity: A Forum of VA-NAME. 

 Beginning to plan our next symposium—we 

have already selected a theme (poverty), a 

time frame (fall 2016), and developed a 

short list of potential keynote speakers (TBA). 

Stay tuned! 

Professional development efforts have included 

the following activities centered around our se-

lected theme of transformative curriculum: 

 In September, Stephanie Wasta and Ruthie 

Bosch (JMU) led a discussion on Culturally 

Responsive Pedagogy & CRIOP (Culturally 

Responsive Instruction Observation Protocol) 

that they used as a framework for their train-

ing with the Chesterfield school community. 

 In October, Beth Lehman (EMU) presented  

VA-NAME Activities  



on Examining Philosophy of Education Papers 

to Trace Development of Teacher Candidate 

Perspectives on Justice and Equity in Educa-

tion.  This research project compared teacher 

education candidates’ sophomore and sen-

ior year reflections. The analysis examined 

shifts in candidates’ thinking about their ad-

vocacy for children and youth and their over-

arching beliefs about the dignity of all per-

sons.   

 In January, we changed format and had a 

round-table discussion about our work in pre-

paring future multicultural educators, specifi-

cally around our teaching about (and stu-

dents’ leaning about) transformative curricu-

lum and/or complexities of identity.  This was 

a forum for us to share our struggles and what 

we have learned about our teaching prac-

tices as we grappled with these topics. 

 In April, guest speaker Dr. Paul Gorski joined 

us for a stimulating presentation and discus-

sion. Dr. Gorski, associate professor of Integra-

tive Studies (Social Justice & Human Rights) at 

George Mason University, is the founder of 

EdChange, an organization dedicated to eq-

uity and justice in schools and society.  Paul 

spoke about Reaching and Teaching Stu-

dents in Poverty: Strategies for Erasing the 

Opportunity Gap.  A video of this discussion is 

available on our fb page. 
 

About the Author 

Rebecca Harris, Associate Professor at Bridge-

water College, teaches the course “Diversity in 

the Classroom,” and supervises students in field 

experiences and student teaching. 

 Closing the Achievement Gap for 

Hispanic Students:  

Setting the Stage 

Katya Koubek 

James Madison University 

 

 

 

 

 

 The Hispanic population has grown at a 

rapid rate and has remained the lowest-

achieving group in education over the past four 

decades (Alfaro, Umaña-Taylor, & Bámaca, 

2006). According to Echevarria, Powers, and 

Short (2006), most English language learners in 

U.S. schools are of Hispanic descent; however, 

“the recent national tests of reading and writing 

(i.e., the National Assessment of Educational 

Progress; NAEP) show that at the three grade 

levels tested (4, 8, 12), many more Hispanic stu-

dents performed at the below-basic level than 

did White students and Asian/Pacific Islander 

students” (p. 195). Current trends in Hispanic 

dropout rates and the subsequent compara-

tively low rate of enrollment in higher education 

point to a disparity and suggest the need to sys-

tematically address the educational experienc-

es of the growing Hispanic minority population 

(Gándara & Contreras, 2009). Research has 

suggested that Hispanics turn away from the 

education system (Fuller & García Coll, 2010), 

underperform due to their limited English profi-

ciency (Martinez, DeGarmo, & Eddy, 2004), and  
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are influenced by peers with negative attitudes 

(Behnke, Gonzalez, & Cox, 2010). In addition, 

racial and ethnic stereotyping (Alfaro, Umaña-

Taylor, Gonzales-Backen, Bámaca, & Zaiders, 

2009), the education system, low expectations 

(Bohon, Kirkpatrick Johnson, & Gorman, 2006) 

and lack of extracurricular activities in schools 

(Gándara, 2008) have been found to negative-

ly influence the educational success of Hispan-

ics. Furthermore, Alfaro, Umaña-Taylor, and 

Bámaca (2006) explored the role of family 

members and teachers on student academic 

motivation. They found that generational status, 

parental and child gender, and teacher sup-

port have an impact on Hispanic student aca-

demic motivation.  

       According to the Virginia Department of 

Education’s report (2015) on graduation, com-

pletion, dropout, and postsecondary data, 

83.4% of Hispanic students graduated on time in 

2014, compared to 92.4% of White students, 

85.4% of Black students, 95% of Asian students, 

88.1% of American Indian students, and 90.7% of 

Native Hawaiian students. The Hispanic group 

had the lowest graduation and the highest 

dropout rate (11.9%) among different popula-

tion subgroups in 2014. The dropout rate was 

between 2.8% for Asian students and 7.6% for 

Black students in the State of Virginia for the 

year 2014. More specifically, the Harrisonburg 

City Public Schools (HCPS), the second most di-

verse district in Virginia, has a Hispanic gradua-

tion rate (78.7%) lower than that of the state 

and a higher Hispanic dropout rate (13.5%). Giv-

en the number of students who do not  gradu-

ate and drop out in Harrisonburg, the HCPS sys-

tem established the Hispanic Best Practices 

(HBP) study group in 2015 to address these is-

sues. The participants of this group were chosen 

by invitation and included administrators, K-12 

teachers, school-home liaison representatives 

from HCPS, and myself, an  

associate professor from the College of Educa-

tion at James Madison University (JMU); a num-

ber of the members are of Hispanic descent, 

and of these, some are bilingual. The group 

started meeting in January 2015 and has held 

regular meetings almost every month. The over-

all focus of the group is to answer the following 

questions:  

 Which components of academic, social and 

emotional development will we include in 

our guidelines of best practices for Hispanic 

students?  

 What are the specific best practices that 

lead to high levels of academic learning 

and social wellbeing for Hispanic students?   

 Which of these are effectively in place in our 

schools?  

 What practices and protocols are in place in 

our schools that negatively impact Hispanic 

students’ access to high levels of academic 

learning and their social wellbeing?  

 What actions will we take to lead the way in 

ensuring high achievement for all groups of 

students? 

 How will we address needed changes? 

During these monthly meetings, participants 

have worked in groups to discuss assigned re-

search articles on equity, diversity, and school 

practices to brainstorm possible solutions to opti-

mize the learning of HCPS students.    

Finding effective answers to the six ques-

tions described above represent our long-term 

goals to address issues the school system is 

grappling with. In order to accomplish these 

goals, the group divided into smaller subcom-

mittees: a group focused on cross-cultural com-

petence, another group looked at school-family 

connections, and third group, of which I was a 

member, explored the reasons why some  

Community Highlights, Cont’d.  
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 Hispanic students do well while others do not 

reach their potential.  In the next VA-NAME 

newsletter, I will share highlights of the work of 

the three subcommittees. 

About the Author 

Katya Koubek, Associate Professor and TESOL 

Coordinator at James Madison University, 

teaches both undergraduate and graduate 

TESOL courses. 

koubekex@jmu.edu 
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Chesterfield County Public Schools 

Collaboration: Supporting Culturally 

Responsive Teaching Practices 

Stephanie Wasta & Carmen Ruth Bosch 

James Madison University 

 

 

 

 

 

 

 

Two members of VA-NAME collaborated 

with the Education Subcommittee of the 

Chesterfield (VA) County Multicultural Liaison 

Committee to develop a one-day “Cultural 

Empowerment Conference” for Chesterfield 

County teachers and staff.  Like many collab-

orative efforts, this one started with a simple 

phone call and resulted in subsequent com-

munications, meetings, research, and reflec-

tion to create a well-executed professional 

development workshop for 75-80 staff and 

teachers of Chesterfield County.  The task for 

the VA-NAME members was to build upon the 

ideas from the Education Subcommittee. They 

had identified the sweeping demographic 

changes from a largely white, European com-

munity to a much more culturally and ethni-

cally diverse population as a key area of focus 

for the conference.  In addition, the Education 

Subcommittee wanted educators to become 

more familiar with norms and values of several 

prominent cultural groups in this area: Hispan-

ic/Latino cultures, Asian cultures, and minority 

males. Based on this information, we recog-

nized that a key overarching focus of the con-

ference was to assist participants in gaining   



awareness and knowledge on various cultural 

issues that may impact student learning.  In ad-

dition, we believed that a desired outcome of 

the conference was to enhance participants’ 

abilities to build relationships with culturally and 

linguistically diverse students and their families.  

Therefore, we worked with the subcommittee to 

create a conceptual framework for the confer-

ence that would link their ideas to a more cohe-

sive experience for the participants.  

A fundamental belief for us is that the pro-

cess of becoming culturally competent is root-

ed in our ability to become socioculturally con-

scious.  Villegas and Lucas (2007) describe this 

process as, “the awareness that a person’s 

worldview is not universal but is profoundly influ-

enced by life experiences, as mediated by a 

variety of factors, including race, ethnicity, gen-

der, and social class” (p. 31).  Without recogniz-

ing the “positionality” of our own lives and how 

cultural norms influence us, it is difficult to be re-

ceptive to others’ experiences and recognize 

that others may have a different understanding 

of cultural practices.  To build upon this belief, 

we utilized components of the Culturally Re-

sponsive Instruction Observation Protocol 

(CRIOP) (Powell, et al., 2008), an assessment tool 

used in the field of Multicultural Education, to 

focus on four overarching themes pertaining to 

culturally responsive pedagogy.  The four 

themes we selected were: 1) respect and au-

thority, 2) learning and teaching, 3) collabora-

tion and individuality, and 4) family dynamics. 

These themes were selected because they rep-

resent important realities for students and 

teachers that have a profound impact on class-

room and school environments.  By having par-

ticipants examine these themes in their own lives 

and then learn how these ideas are perceived 

by others, we hoped teachers and staff would 

start to gain knowledge of diverse cultures and 

begin to develop skills for sustaining positive re-

lationships.  By recognizing that others interpret 

interactions differently based upon their own 

reference point, teachers can start to raise 

thoughtful questions and adjust their behaviors 

to create a more positive and affirming learn-

ing environment for their students.  

The four themes became the unifying ele-

ment for the conference.  The presenters and 

participants were encouraged to explore each 

via activities, questions, and personal stories.  

We helped lead a “Train the Presenter” work-

shop prior to the conference to model the four 

themes for the community presenters who 

would lead sessions on Latino experiences, 

Asian cultures or minority males.  This process 

enabled the presenters to share stories, to col-

laborate, to gain confidence in how they 

would share their information, and to create a 

more unified experience for their participants 

on the day of the conference.  For each 

theme, the presenters considered guiding 

questions to help them process the meaning of 

the cultural factor. To reflect on the role respect 

and authority had impacted their lives, they 

considered the following questions: How was I 

taught respect? How was I respected or disre-

spected when I was a student? How was I 

taught to engage with authority? Who has/

should have authority?  To consider elements of 

learning and teaching, participants responded 

to the following prompts: What does meaning-

ful learning mean to me? Why am I interested 

in learning some things and not others? How 

did I behave as a student when I felt connect-

ed or disconnected from the teacher? To ex-

amine the role of collaboration and individuali-

ty in their lives, they considered these questions: 

What does collaboration mean to me? What 

does individuality mean to me? As a student, 

did I like to collaborate with others or do my in-

dividual work? Why? And finally, to examine 

the role of family dynamics, participants re-

flected on these aspects: What does family 

mean to me? How did my parent(s) engage 

with my teachers? What kinds of things were  
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my parent(s) very good at?  By exploring these 

common themes together, presenters and par-

ticipants were united by their self-reflections on 

these cultural variables. The focus was not on 

the “other”, but instead the realization that we 

all have culture and are shaped by it.  We all 

have ways of showing respect or thinking about 

family or learning in school, but these ways vary. 

By understanding some of these differences, we 

believe that educators can start the process of 

having more meaningful interactions with cultur-

ally and linguistically diverse students and fami-

lies.  

Through our collaborative efforts, the Edu-

cation Subcommittee of the Chesterfield Coun-

ty Multicultural Liaison Committee presented an 

informative, engaging one-day “Cultural Em-

powerment Conference” on March 28, 2015.  

The conference opened with J. Otis Smith’s key-

note presentation entitled, “Teaching with Cul-

tural Responsiveness”, that set the stage for edu-

cators to explore their personal understandings 

of cultural competence and the themes of the 

day.  The opening talk was followed by three 

concurrent sessions in which educators selected 

one workshop to attend: cultural responsiveness 

in Hispanic/Latino cultures, cultural responsive-

ness in Asian cultures or cultural responsiveness 

in minority males.  These sessions incorporated 

the four themes of respect and authority, learn-

ing and teaching, collaboration and individuali-

ty, and family dynamics as explained above.  

The day continued with Dr. John Moeser’s fea-

tured address: “Socio-economic Trends and Pat-

terns in Chesterfield County” that provided infor-

mation on the role social class has played in 

changes in the county. Finally, the conference 

wrapped up with a closing reflection activity 

that encouraged participants to reflect on their 

own personal/professional growth and ways 

they could continue to improve upon their inter-

personal relationships with students and families.  

For us, the process was a meaningful way to 

continue our own understanding of culturally 

responsive practices.  We were embraced by a 

new group of educators who had sincere con-

victions to meet the needs of all learners.  They 

took a risk by inviting us to share our knowledge 

with them.  We took a risk by providing a differ-

ent perspective.  The end result was the start of 

a promising partnership in which we both exam-

ined beliefs about diversity and learned from 

each other. The heart of culturally responsive 

teaching is to learn from each other, become 

socioculturally conscious, hold affirming views 

about diversity, and advocate for all students 

(Villegas & Lucas, 2007). This conference was a 

step in that direction. 

About the Authors 

Stephanie Wasta and Carmen Ruth Bosch, Pro-

fessor, and Associate Professor at James Madi-

son University, teach the course Teaching in a 

Diverse Society and other courses related to di-

versity and foundations of education. 

wastasa@jmu.edu 

boschcr@jmu.edu 
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Young Adult Literature as Equal Oppor-

tunity or Privileged Engagement?     

Beth M. Lehman  

Eastern Mennonite University 

  

  

 

  

The lack of substantial representation of ra-

cial diversity in books for young readers has 

been a topic of conversation for decades. Edu-

cator Nancy Larrick stirred up concern in 1965 

with an article titled, “The All-White World of 

Children’s Books.”  More recently, in 2014, au-

thor Matt de la Pena asked publicly, “Where’s 

the African American Harry Potter or the Mexi-

can Katniss?” (Strickland, 2014). This gap contin-

ues to concern teachers, publishers and au-

thors.  What may be unclear, especially to read-

ers who relish getting lost in a book that takes 

them to far off places, is why it matters so much 

that young readers have broad representations 

of race, ethnicity, gender, sexual orientation, 

and socio-economic status in plot lines and 

book covers.  
In my semester-long course on Adolescent 

and Young Adult Literature, fifteen undergradu-

ate students at Eastern Mennonite University en-

deavored to more deeply understand why the 

availability of diverse books matters to young 

readers. How young adult literature (YAL) func-

tions as both a mirror  and a window for young 

readers was an ongoing topic of inquiry. The stu-

dents in the class, all proficient readers, readily 

identified that reading allows a view beyond 

the limits of personal lived experience. This is one 

appeal of reading, the window it provides into 

situations and conditions that are otherwise un-

known.   

 

Equally compelling, though somewhat less 

obvious to the class, was an appreciation of the 

mirror image that a strong YAL text can provide.  

We read not only to see lives outside of our own; 

we read to affirm who we are and to explore 

the opportunities people like us encounter and 

to reflect on the decisions they make. Some 

young readers are able to identify their growing 

selves in countless books since childhood.  Other 

young readers are unable to connect with the 

characters who present static versions of people 

like them.  Some adolescents, rejecting stereo-

typical characters or noting missing characters, 

conclude that books are not for them; they 

don’t identify as readers.  Others come to reject 

elements of their identity that are absent or rare-

ly represented in the narratives they read.  

Author Walter Dean Myers, a long time ad-

vocate of diversity in YAL, offered a clear ac-

count of his conflicted identity as a young read-

er (Myers, 2014).  After growing up reading most-

ly British authors, Myers recounts that he began 

to devalue his lived experiences.  "I decided at 

about 14 I would stop being Negro—that was 

the phrase then. Books transmit values, and if 

you don’t find your life in books, bingo, you have 

to reach the conclusion that you are less valua-

ble” (Doll, 2012).  A limited sense of his own 

worth stayed with Myers until he read Sonny’s 

Blues by James Baldwin. Sonny’s Blues provided 

Myers with the validating mirror that he needed 

to begin to see the significance in writing stories 

from his own racially informed experiences.  

Sherman Alexie, author of The Absolutely 

True Diary of a Part Time Indian, reports that he 

wrote this book to the troubled and confused 

kid he had been. It is the book he wished he’d 

found during his adolescence when he did not 

find positive images of himself in literature.  Alex-

ie (2011) has responded to criticism of the con-

tent of his book, which he views as an enact-

ment  of privilege. When adults demand that 
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young readers be protected from difficult topics 

in fiction, the unintended result is that young 

people who live difficult, racially, economically, 

and sexually informed lives are denied the privi-

lege of seeing their experiences and lives re-

flected in young adult literature. 

For many in my class the significant dilem-

ma of children not readily finding positive imag-

es of self reflected in YAL was a new considera-

tion.  One student commented that she was 

“spoiled.”  She had not realized the privilege 

she experienced all her life that, as a white 

woman, she could visit the library and find 

many books that presented some variation of 

herself on the cover or in the text.  She found 

belonging in books, and this invited her to iden-

tify as a reader.  She admitted that, in the past, 

if she read a dust jacket about a boy from Mexi-

co, she might return it to the shelf, thinking the 

story did not relate to her. Over the semester, 

because of course expectations, she and others 

in the class read books with widely varied char-

acters and view points. They came to under-

stand that that all teens need to find themselves 

in books. This is why it truly matters that a wide 

range of diverse and inclusive YAL be available 

to young readers.  It cannot be a privilege to 

make a personal, identity-based connection to 

texts. YAL must provide not only a window into 

the lives of others but also a mirror for varied 

and diverse readers who are growing in under-

standing themselves and the world. 
 

About the Author 

Beth Lehman, Assistant Professor at Eastern Men-

nite University, teaches Adolescent and Young 

Adult Literature and other courses related to lit-

eracy and teacher education. 

beth.lehman@emu.edu  

Suggested related YAL books 

Alexie, S., & Forney, E. (2007). The absolutely true 

diary of a part-time Indian. New York, NY: 

Little, Brown. 

Myers, W. D. (2003). Monster. Ernst Klett Spra-

chen. 

De la Peña, M. (2008). Mexican whiteboy. New  

York: NY: Delacorte Press. 

Yang, G. L. (2007). American born Chinese. New 

York, NY: Macmillan. 

Lai, T. (2013). Inside out & back again. Univ. of 

Queensland Press. 
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The 10th JMU Diversity Conference will be held on March 16, 2016. The theme this year is I am Diver-

sity. The conference aims to: 

 Give faculty, staff and community members the opportunity to present diversity related scholar-

ship and best practices 

 Give faculty, staff and community members the opportunity to exchange ideas on diversity re-

lated issues in teaching, service and other interactions with students and individuals within our 

community 

 Assist faculty, staff and community members on how to address diversity related issues influenc-

ing their careers, professional lives and work life balance 

 Help faculty, staff and community members develop their awareness, knowledge and profes-

sional skills related to all forms of diversity  

The web site for the JMU Diversity Conference is:  https://www.jmu.edu/diversity/programs-and-events/

diversity-conference.shtml 

VA-NAME's session at The JMU Diversity Conference is titled Educating for Equity: A Forum of VA-NAME  

In this presentation …. 

 We will introduce the National Association for Multicultural Education (NAME) and explain its history and 

current mission.  

 We will share VA-NAME's history, founded in 1998.  

 We will share our current endeavors, with special attention given to our recently launched newsletter, ti-

tled "Educating for Equity: A Forum of VA-NAME," and a Fall 2016 Symposium, titled "A Symposium for Educa-

tors: Understanding and Addressing Poverty." The symposium goals are: 1) Provide Information: diversity within 

poverty; 2) Call to action: Daily choices within one's sphere of influence; and 3) Provide resources in commu-

nity for families and teachers. 
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Educating for Equity: A Forum of VA-NAME 

2016 publication 
 

You are invited to submit articles for consideration for publication in the forthcoming issue of Educating for Equity: A 
Forum of VA-NAME. 

Submissions will be reviewed and considered for the Forum and subject to editorial edits by the Editorial board. The con-
tent will be vetted with several factors in mind including alignment with chapter/national mission, quality of the represen-
tation of ideas, language bias, and length.  

Submit to:  gdembele@radford.edu and bjtyler@radford.edu      Subject line: Educating for Equity Submission  

Format:  

 Submissions should follow the following format: 

  1. Include title of article, name of author(s), any affiliation(s), and contact information for lead contact person 
 (email/  phone)  

2. Indicate section of newsletter for submission (See Sections for Submission)  

3. Length: 250-750 typewritten words (for written submissions)  

4. Font: 12 point font (Times New Roman)  

5. Language/Terminology: Please refer to APA 6th edition for Reducing Bias in Language http://
owl.english.purdue. edu/owl/resource/560/14/ 

6. Correct use of citations/references where appropriate (Include reference list)  

7. Prior permission must be secured for use of visual images  

 

Newsletter Sections for Submissions:  

 Community Highlights: Highlights of community efforts/events on matters related to education and equity.  

 Scholarly Work: Reports on critical  work on issues related to education and equity.   

 Book/Film Reviews: Reviews of books and films to inform and supplement understanding of ideas, con-
cepts, and issues. Reviews should connect practice and theory.  

 Multimedia Commentary: Arts-based commentary including but not limited to visual art, graphic art/
cartoons, poetry, monologues, written music/lyrics, and so forth.   

 Youth & Student Voices: Original youth art and articles are encouraged. 

 Instructional Resources & Strategies: Descriptions of resources, tools, and strategies for P-16 educators, 
students, and families relevant to educating for equity. 

 

Content:  

 Submissions:  

 Must speak to excellence and equity in education.  

 May offer issues, concerns, or problems, but must include solutions and problem solving ideas/initiatives or 
critical questions for further inquiry.  

Link to the genres of multicultural  education within or across your content area/sphere of influence.  

Upcoming Submission Deadline: May 15, 2016 
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Questions:  

Contact Drs. Brenda–Jean Tyler (bjtyler@radford.edu) & Gaston Dembele (gdembele@radford.edu), Co-Editors  
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