
   VA-NAME seeks to advance a philosophy of inclusion, diversity, equity for all, and to provide 

a forum for those who are interested in multicultural education.  

To learn more about VA-NAME, please go to http://www.virginianame.webs.com   

Contact VA-NAME on facebook at https://www.facebook.com/VaChapterNAME/  

This newsletter provides a forum for those in-

volved with multicultural education to network, 

and share ideas, resources, projects, and events 

related to multicultural education.   

We hope our members and audience will con-

tribute to the content and share information with 

colleagues interested in critical multicultural edu-

cation and social justice writ large. We look for-

ward to hearing your feedback and encourage 

you to submit your own work for publication in our 

future issues (see p. 15 for submission guidelines). 
 

Brenda–Jean Tyler 

Co-Editor, Radford University 

Gaston Dembele 

Co-Editor, Radford University 
 

VANAME’s Fall 2016 Symposium on Poverty:  
A Meaningful Start for Reflection and  

Commitment to Equity 
 

Stephanie Wasta, Symposium Co-Chair  
 

On Friday, October 28, 2016, VA-NAME and the 

JMU chapter of Kappa Delta Pi hosted Under-

standing and Responding to Poverty, a one-day 

symposium, for approximately 140 pre-service 

teachers, K-12 teachers/administrators, higher ed-

ucation faculty and community members.  Paul 

Gorski’s keynote address, “Erasing the Opportunity 

Gap for Students Experiencing Poverty: An Equity 

Literacy Approach,” encouraged participants to 

question stereotypes and critically analyze school 

practices that marginalize individuals—often unin-

tentionally.  His closing thought, based on numer-

ous research studies, captured the heart of his 

message: “If you believe that economically mar-

ginalized students are ‘poor’ because of their own 

deficiencies and not because of structural barriers, 

you cannot be an effective educator for all of 

your students.”   
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The remainder of the day’s activities in-

cluded concurrent sessions to enable partici-

pants to delve more deeply into self-

selected topics that would assist them on 

their journey to becoming more equitable 

educators.  More symposium highlights and 

pictures from the day in the next issue! 
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Dear Readers,  
 

It is with great pride that I welcome you to 

the second issue of Educating for Equity: A Fo-

rum of VA-NAME.  Many hands contributed to 

the preparation of this document, and I am ap-

preciative to those who submitted articles, par-

ticularly individuals new to VA-NAME.  We have 

worked hard at our VA-NAME meetings to form 

an Editorial Board, refine the review process, 

and commit to assembling and producing this 

fall Issue.  A huge thank you to our Co-Editors 

Brenda –Jean Tyler and Gaston Dembele for 

steering the production engine, as well as our 

Communication Coordinator Kara Kavanagh 

and Membership Coordinator Stephanie Wasta 

for disseminating the Forum.  

The Forum is one of a number of exciting pro-

jects undertaken by VA-NAME this past aca-

demic year. Please read VA-NAME Activities for 

more information on these.   

In the midst of our hard work of planning and 

producing, it is the fellowship and collegiality 

amongst my VA-NAME colleagues that I find 

most rewarding.  Our meetings begin with 

“Announcements & Celebrations”, a sort of 

check-in and update.  I am always so impressed 

by the remarkable scholarship, service and 

teaching that so many of our members are en-

gaged with.  I am inspired!  

I trust that you will find the articles in this issue 

of Educating for Equity: A Forum of VA-NAME to 

be enlightening and inspiring.  It is fantastic to 

learn about the many ways educators in Virginia 

are teaching for equity and justice. 

Mission, Goals, and Objectives  

       We would like to take this opportunity to in-

troduce VA-NAME to our readers. VA-NAME, 

begun in 1998, is the Virginia chapter of the Na-

tional Association for Multicultural Education. 

NAME is a non-profit organization that advanc-

es and advocates for equity and social justice 

through multicultural education. The organiza-

tion’s philosophy and goals are:  

 To respect and appreciate cultural diversity.  

 To promote the understanding of unique cultural 

and ethnic heritage. 

 To promote the development of culturally responsi-

ble and responsive curricula. 

 To facilitate acquisition of the attitudes, skills, and 

knowledge to function in various cultures. 

 To eliminate racism and discrimination in society. 

 To achieve social, political, economic, and educa-

tional equity. 

The National Association of Multicultural Education. 

(2016). Mission, goals, and objectives. Retrieved from 

http://www.nameorg.org/mission_goals_objectives.php  

 

We in VA-NAME hold the same philosophy 

and goals as the national organization. In the 

service of meeting these objectives, our purpos-

es are to:  

 Advance a philosophy of inclusion that embraces 

the basic tenets of cultural pluralism. 

 Promote cultural and ethnic diversity as a national 

strength. 

 Foster equity for all regardless of religion, socioeco-

nomic class, culture, ethnicity, race, language, 

age, gender, exceptionality, or sexual orientation. 

 Promote professional and social exchanges be-

tween persons with an interest in multicultural edu-

cation from all academic disciplines and from di-

verse educational institutions and occupations. 

 Represent and address the needs of the multicultur-

al education community. 

President’s Message 
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   Current Officers 

Rebecca Harris, President 

Bridgewater College 

Pam McFaden, Vice-President 

                Amherst County Public Schools 

Brenda-Jean Tyler, Secretary 

Radford University 

Gaston Dembele, Treasurer 

Radford University 

Kara Kavanagh, Communication Coordinator 

James Madison University 

Stephanie Wasta, Membership Coordinator 

James Madison University 

Ron Shultz, Member-at-Large 

Eastern Mennonite University  

Reece Wilson, Member-at-Large 

James Madison University 

Membership 

Today, and historically, active membership comes from colleges and universities in Radford (Radford Uni-

versity) and the Shenandoah Valley (James Madison University, Eastern Mennonite University, and Bridge-

water College).   

We would love to invite you to join us. Presently, VA-NAME meets five times a year: in September, Octo-

ber, December, March, and May; some of our meetings are virtual while others are in person. Each of our 

meetings has a business component, a professional development component, and a potluck lunch for 

those able to attend in person at JMU. Typically, the meetings are held on Fridays from 10:00 AM to 2:00 PM.  

 We encourage you, as professionals interested in multicultural education, to read the articles in this edi-

tion and share them with your colleagues. If you have topics or resources you would like to read about, 

please share those ideas with us. If you would like to become involved with the Virginia Chapter of NAME, 

please contact VA-NAME at virginianame@gmail.com .  Additionally, you can Like us on FB and bookmark 

our web page.  

Best wishes, 
 

Rebecca Harris  

President, Virginia Chapter of the  

National Association for Multicultural Education (VA-NAME) 

rharris@bridgewater.edu 

President’s Message, Cont ’d.  
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 A Year in Review: 2015-2016 

Rebecca Harris 

Bridgewater College  

 

VA-NAME held five meetings, all virtual, during 

the 2015-2016 academic year. It has been a phe-

nomenally productive year in which we nicely bal-

anced outreach to the wider community, fellowship, 

and professional growth.  We devoted a significant 

amount of effort to outreach this year with the 

launching of the new Forum, the planning of the 

Symposium, and the presentation at the James 

Madison University Diversity Conference. 

 

Outreach Efforts 
The inaugural issue of Educating for Equity: A 

Forum of VA-NAME was launched in March 2016. 

Immediately following the release of this first issue, 

we began assembly and production of the second 

issue.  The Forum is an exciting way to engage indi-

viduals in our surrounding communities and national 

NAME members who live in Virginia. 

As a very ambitious group of multicultural edu-

cation professionals, we took on a second significant 

outreach endeavor.  This was to organize A Symposi-

um for Educators: Understanding and Addressing 

Poverty for October 2016.  The theme of poverty was 

selected because of its relevancy to educators in 

Virginia.  Enthusiasm among our membership grew 

for having Paul Gorski as the keynote speaker.  The 

symposium was designed to promote participants’ 

understanding of and ability to respond to poverty.   

In March, a contingency of VA-NAME members, 

Katya, Stephanie, Beth and I, presented a session 

about VA-NAME at the JMU Diversity Confer-

ence.  Themes covered in this session were the ob-

jectives of NAME/VA-NAME, the history and endeav-

ors of the Virginia Chapter, with an emphasis on the 

recently-launched Forum and the Fall 2016 Symposi-

um.  Attendees were from community organizations 

as well as colleges and universities.  The discussion 

was fruitful, and  community members indicated an  

interest in future collaborations.  

Our numerous outreach undertakings put VA- 

NAME in contact with national NAME members who 

live in Virginia, educators in our local communities, 

as well as professionals interested in multicultural ed-

ucation. This outreach has brought new members to 

VA-NAME. Additionally, individuals previously in-

volved with VA-NAME have reactivated.  New faces 

and ideas are much appreciated!  
 

Professional Development Efforts 

It is our tradition at VA-NAME meetings to have a 

professional development component.  This year, 

we purposefully focused our professional develop-

ment on poverty, the theme of the Symposium. Beth 

Lehman, then-vice-president, organized two sessions 

for us.  

 In February, Sarah Alice Coleman, Volunteer Co-

ordinator and School Liaison at Church World 

Service in Harrisonburg, talked with us about ref-

ugee resettlement in the area.  We learned 

about the resettlement process that refugees 

undergo and the challenges these new commu-

nity members face, as well as the nature of the 

services provided to refugees by Church World 

Service.  For more information, contact Sarah at 

sacoleman@cwsglobal.org or (540) 433-7942. 

 In March, Shannon Porter, Executive Director at 

Mercy House in Harrisonburg, shared with us in-

formation about services Mercy House provides 

to homeless families. They help homeless stu-

dents stay in school in their local area and pro-

vide support to these students and families. For 

more information contact Shannon at 

sporter@themercyhouse.org or (540) 432-1812. 

Both professional development sessions enhanced 

our understanding of the many facets of poverty as 

well as our awareness of programs in the community 

that provide services and assistance.  
 

About the Author 

Rebecca Harris, Associate Professor at Bridgewater 

College, teaches the course “Diversity in the Class-

room,” and supervises students in field experiences 

and student teaching. 

VA-NAME Activities  
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What Does it Mean to Be an American?   

A Review of Documented 
 

Vargas, J. A. (2013). Documented. APA ANAK Productions. 

 

 

 

 

Stephanie Wasta 

James Madison University  
 

Imagine being 12-years-old, put on a plane 

from the Philippines to California, to live with your 

grandparents not knowing if or when you would 

see your mother again.  Imagine being 16 and 

going to the DMV to get your driver’s license only 

to learn that the green card you have been using 

as proof of your U.S. residency is fake.  Imagine 

working hard to learn a new language, to gradu-

ate high school and college, and to secure pres-

tigious positions with The Washington Post and 

the Huffington Post, only to come to know that 

legally, you are not considered a U.S. citizen. Jose 

Antonio Vargas’s DVD Documented provides a 

glimpse into these and other experiences of an 

undocumented immigrant. The film chronicles 

Vargas’s life story, providing emotional footage of 

the challenges he has endured, the support net-

works that have assisted him along the way, the 

complexities of gaining legal status, and the per-

sonal burdens of being an undocumented citizen 

in the United States.  

Documented, a 90-minute documentary, pro-

vides the viewer with a deeply personal account 

of key moments in Vargas’s life. Much of his story is 

told through flashbacks in which the viewer sees 

pictures of his humble Filipino home when Vargas 

was a child, video clips of his grandmother cook-

ing in her Californian home that became his resi- 

 

dence as a teenager, and multiple photographs 

of Vargas’s experiences as a thriving high school 

student immersed in theater, music, and journal-

ism. The interviews with his grandmother capture 

his grandparents’ desire to provide a better life 

for their family by coming to the U.S., working 

hard as a food server (the grandmother) and se-

curity guard (the grandfather), and hoping to 

one day have all of their family legally reside in 

the United States.  Due to complications in seek-

ing a legal way to bring Vargas’s mother to this 

nation, the grandparents opted to bring their 

grandson, Vargas, to California through illegal 

means, hoping to provide him opportunities he 

could not obtain in the Philippines.  They did not 

envision the academic and professional success 

that Vargas would attain in the United 

States.  However, when Vargas revealed as a 

high school student that he was gay, their plan for 

him to marry an American woman, and by exten-

sion, to gain U.S. citizenship, was significantly al-

tered.  

Much of Documented highlights recent 

events in Vargas’s life after he made the bold de-

cision to “come out” as an undocumented Amer-

ican in 2011.  Greatly inspired by the Dream Act 

movement, Vargas felt he could no longer re-

main silent nor continue to live a lie, and instead 

embarked on his mission to advocate for immi-

gration reform.  His personal account, printed in 

the New York Times in 2011, was followed by 

a Time Magazine cover story with other dreamers 

in 2012.  His goal was to engage others in dia-

logue about what it means to be an American 

and to put a spotlight on the complex and arbi-

trary nature of U.S. immigration laws. With a re-

ported 11 million undocumented immigrants re-

siding in the U.S. (Suarez-Orozco, Suarez-Orozco, 

& Todrova, 2008, p. 5), the U.S. continues to grap- 

ple with this issue.  Yet, what does the average  

Book/Film Reviews  
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American know about these individuals who immi- 

grate? Vargas shares personal aspects of his life as 

a way to promote a deeper understanding of the 

experiences of some undocumented individuals in 

the U.S. Vargas has paid state and federal taxes 

since he was 18, lived in this nation since he was 

12, been awarded the Pulitzer Prize in Journalism, 

yet has had no legal way to become a U.S. citi-

zen. In every ounce of his being, he is an Ameri-

can and feels American.  In one memorable    

scene in the documentary, while giving one of his 

many talks to college students and organizations 

across the country, Vargas shows the first 

two  questions on the U.S. Citizenship Application 

form: “1) I am at least 18 years old, 2) I am a per-

manent resident of the United States, and I have 

been issued a Permanent Resident Card (formerly 

called Alien Resident Card).”  Vargas can’t make 

it past item two because he was illegally brought 

to the U.S.  To obtain a green card, he needs to 

be a spouse of a U.S. citizen, or unmarried under 

the age of 21, or the parent of a U.S. citizen over 

the age of 21. As a 34-year-old single, undocu-

mented citizen, none of these paths to qualifying 

for a green card are open to him.  And he is not 

alone.  

Documented is a useful resource for high 

school and college teachers to start a dialogue 

with students about immigration policies and the 

meaning of U.S. citizenship.  The film is ripe for con-

versations about the Dream Act, President 

Obama’s Immigration Executive Action of 2014, 

and the seemingly arbitrariness of immigration 

laws. The documentary reveals the consequences 

of lying about one’s status, as Vargas does time 

and again, which he did in order to obtain a driv-

er’s license and secure employment, and also 

conveys the inner struggles he faces with insecuri-

ties and a lack of close friends.  Running and hid-

ing take their toll.   Additionally, the film examines  

the role of family and the difficult choices that 

families face. Should the family take the risk of 

having members live together, even though some 

are undocumented? Should they live apart for 

numerous years, not knowing if they will ever be 

reunited? How do they balance possible opportu-

nities with known hardships?  

At the end of the film, Vargas finally reunites 

with his mother via a Skype conversation. The 

emotion between them is palpable and the deep 

pain is unresolved. Vargas has accomplished 

much, but at a steep price. Yet, he is grateful to 

his family because he has been able to pursue 

remarkable professional goals.  His mission now, as 

he states in the film, is to be “a walking uncom-

fortable conversation.” Through his non-profit or-

ganization, Define American, Vargas is “walking 

the talk” to elevate the nation’s awareness of un-

documented immigrants.  Those who view his film 

will be inspired to join in that walk, or at least to 

engage in dialogue about the complexities sur-

rounding the issue of undocumented immigrants. 

Moreover, viewers will be persuaded to consider 

their own definition of what it means to be an 

American. Does it include those who are here ille-

gally?  
 

 

About the Author  

Stephanie Wasta, Professor at James Madison Uni-

versity, teaches the course Teaching in a Diverse 

Society and other courses related to diversity and 

foundations of education.  

wastasa@jmu.edu 

 

References: 

Suárez-Orozco, C., Suárez-Orozco, M. M., & Todorova, I. 

(2008). Learning a new land:  Immigrant students in 

American society. Cambridge, MA:  The Belknap of 

Harvard University Press. 
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A Review of Early Literacy in Preschool 

and Kindergarten:  

A Multicultural Perspective (4th ed.) 
 

Beaty, J.J. & Pratt, L. (2015). Early literacy in preschool and 

kindergarten: A multicultural perspective (4th ed.). New 

York, NY: Pearson. 308 pgs. 

Susan K. Barnes, PhD 

James Madison University 

 

 

 

 

If you are thinking that a textbook with a title 

that starts with the words early literacy in pre-

school and kindergarten is all about teaching 

young children to read, you should take a closer 

look at this textbook.  I was delightfully surprised 

to see that this text has so much more to offer 

than the title suggests. Authors Janice J. Beaty 

and Linda Pratt present a modern, integrated 

approach to supporting teachers who work with 

young children.  The first two chapters provide a 

review of the foundations of early literacy and 

multicultural education, making the text appro-

priate for pre-service teachers, beginning teach-

ers, and for those who could benefit from a brief 

review. Beaty and Pratt include up-to-date re-

search on early literacy to help teachers inten-

tionally select texts and activities that support 

children’s literacy development, including pho-

nological awareness, print referencing, and 

word-segmenting.   

In subsequent chapters, the authors describe 

how literacy emerges in early childhood class-

rooms when teachers engage children in activi- 

ties that spin off from children’s picture books.  

Beaty and Pratt use a multicultural approach, 

featuring books with characters who come from 

minority cultures, characters with whom the chil-

dren in our classrooms can identify. Sample ac-

tivities invite teachers to  dive into an exciting 

multicultural curriculum that supports children’s 

development of a positive self-identity, learning 

to treat everyone with respect, and valuing dif-

ferences.  While engaged in the extension ac-

tivities, children have opportunities to explore, 

practice, and construct their own understand-

ings of familiar life situations portrayed by these 

characters.   

Early childhood teachers will appreciate the 

checklists while observing children’s growth and 

gathering evidence of their impact on student 

learning.  The spin-off activities for supporting 

the literacy elements are presented in contexts 

that use materials commonly found in early 

childhood classrooms and strategies with which 

teachers are comfortable, including art, music, 

and movement. Natural connections to science 

and social studies are suggested as well. 

Instructors will find the textbook well orga-

nized and clearly correlated with the NAEYC 

Standards for Early Childhood Professional Prep-

aration Programs. Chapters focus on the im-

portance of home language, listening, speak-

ing, reading, and writing. At the end of each 

chapter are questions appropriate for group 

discussions, individual writing responses, or field 

experience reflections. These chapters also in-

clude suggested readings, lists of children’s 

books, and helpful websites. While the ring- 

bound, loose leaf format makes it easy to keep 

the book open and flat, the paper is very light-

weight.   

Book/Film Reviews, Cont ’d.  
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 With the exception of the cover, photo-

graphs are black and white, making this edition 

less attractive than more expensive hardcover 

texts.  However, the access code that comes 

with the book provides readers access to online 

course content, including articles and multime-

dia that can support the professional develop-

ment of pre-service and in-service teachers.   

Janice Beaty and Linda Pratt have clearly  

used their experience working with children, 

teachers, and early childhood educators to pro-

vide an exciting multicultural approach to sup-

porting early literacy development. I would rec-

ommend this textbook for professional develop-

ment for pre-service and in-service teachers 

who are working to meet the needs of children 

in our diverse, modern classrooms. 

 

About the Author  

Susan K. Barnes, Associate Professor at James 

Madison University, teaches in the Elementary 

Education Program and conducts assessment 

and evaluation projects.  

barnessk@jmu.edu  
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Rich Hill: A Window into Poverty for 

Teacher Education Candidates  

Rebecca Harris  

Bridgewater College 

 

 

 

 

 

 

 

 

For the past four years I have been teach-

ing Diversity in the Classroom at Bridgewater 

College.  In the fall of 2014 I added the movie 

“Rich Hill” by Tracy Droz Tragos and Andrew 

Droz Palermo to the unit on Class & Socio-

Economic Status.  This documentary movie 

profiles three boys, Andrew, Harley and Ap-

pachey, who live in rural poverty in Missouri.  

The movie was filmed over 18 months, resulting 

in an honest and raw depiction of the boys 

and their families. Rich Hill won the U.S. Grand 

Jury Prize: Documentary Award at the 2014 

Sundance Film Festival.    

I show the movie to my students because 

most of them have no prior personal experi-

ences with poverty, although approximately 

28% are first generation college students. In 

the Harrisonburg City schools, where my stu-

dents are embarking on their first field experi-

ence, 64% of students are eligible for free 

lunch and 7% for reduced lunch (Virginia De-

partment of Education, 2015). In the nation 

51% of students are eligible for free and re-

duced lunch (Rich, 2015).  The reality for my 

students is that their future classrooms will have 

significant numbers of children living in poverty 

Instructional Resources & 
Strategies 
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stereotypes to define poverty, that they recog-

nize the love, strength, optimism and depth of 

dignity that is present in children and families 

who live in poverty.   

All of my students, two sections, came to-

gether for a ‘movie night’ to view and then re-

flect on the movie.  Students’ writing after the 

movie indicates that my objectives had been 

exceeded.  The movie gave students a window 

into the reality of poverty. The quotes below il-

lustrate the reflections of many. 
 

“Rich Hill provided me with insight that poverty is 

more than just homeless men sitting on the curb 

asking for money.  Poverty affects families across 

the nation in rural areas as well as urban areas.  

Families may be doing everything they can to 

stay afloat but still struggle.”  

“It was difficult to watch the film, knowing that 

this isn’t some fictional story, but instead is the 

real story of people struggling through life.  I defi-

nitely felt guilty about the privileges that I have 

had in my life, but is also makes me appreciate 

what I have so much more.”  

“Growing up and till this day I never really consid-

ered that kids my age or close to my age are 

dealing with life issues you would expect an adult 

on their on to have.  I personally can’t imagine 

the strength each of these boys have.  Even 

though it was sad I know these boys are going to 

keep going and I just hope they reach the future 

they hope for.”  

“The film illustrates the fact that all cases of pov-

erty are not the same, and children in poverty 

may be dealing with different things, which 

means they all need a unique plan to meet their 

needs.” 

 

The follow-up in class included analyzing the 

list of stereotypes of poverty that had been 

generated prior to watching the movie.  This not 

only un-does stereotypes of poverty, but helps my  

students realize stereotypes are so faulty.  Indi-

viduals and groups of individuals are much more 

complex.  The movie “Rich Hill” helps my stu-

dents understand the humanity of all individuals 

no matter their economic status.  One student 

said about Andrew, Harley, Appachey and their 

families ”they are just like us”.  This identification 

of similarity is a bridge to empathy.  Recognizing 

and respecting the life experiences of all chil-

dren is a cornerstone of their future culturally re-

sponsive teaching.  
 

References 

Virginia Department of Education.  (2015, May).  School 

nutrition program statistics & reports. Retrieved from 

http://www.doe.vi rginia.gov/support/nutr i tion/

statistics/index.shtml 

Rich, M. (2015, January 16). Percentage of poor students in 

public schools rises.  New York Times.  Retrieved from 
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poverty-study-southern-education-foundation.html 
 

For more information about Rich Hill go to: http://

www.richhillfilm.com/    
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Reducing Racial Disparity in School 

Discipline K-12 
 

Pam McFaden 

Amherst County Public Schools 

 

 

 

 
 

There are very few African American men in 

this country who haven’t had the experience 

of being followed when they were shopping 

in a department store. That includes me. 

There are very few African American men 

who haven’t had the experience of walking 

across the street and hearing the locks click 

on the doors of cars. That happens to me- at 

least before I was a senator. There are few 

African Americans who haven’t had the ex-

perience of getting on an elevator and a 

woman clutching her purse nervously and 

holding her breath until she had a chance to 

get off. That happens often. 

President Barack Obama, July 19, 2013 

This county has a long history of issues rooted 

in race. It is no surprise that race still affects 

school policies and practices. The problem of 

racial disparity in discipline procedures has 

been documented across the nation (Smith & 

Harper, 2014). Many school divisions are dealing 

with investigations by the Office of Civil Rights 

for failing to provide an equitable educational 

environment for all students (US Department of 

Education, 2014).  The Office of Civil Rights re-

solved 20,000 complaints in a two-year period 

illustrating the challenges facing education to-

day (US Department of Education, 2014).  

Schools are challenged to provide a safe  

and equitable education for all students regard-

less of race, class, sex, sexual orientation, or disa-

bility. This article focuses on racial disparity; how-

ever, other historically under-represented groups 

can benefit when schools take actions for equi-

ty. Examining the problem of racial disparity in 

disciplinary actions in K-12 schools suggests that 

professional development focused on implicit 

bias awareness and intercultural competence 

may reduce that disparity. Our national history 

impacts our lives in the form of implicit bias 

(Carter, Skiba, Arredondo, & Pollock, 2014), 

which is an unconscious preference for one 

group over another group that may affect how 

we interact with people.   

Racial disparity in disciplinary actions is a na-

tional problem in K-12 schools (Smith & Harper, 

2014). The challenge is to support our schools in 

dismantling institutional and cultural bias and 

discrimination. According to research 

(Contractor & Staats, 2014; Wald, 2014), implicit 

bias is seen as the main cause of racial disparity 

in discipline. For example, Skiba and Williams 

(2014) found that Black students were sent to 

the office more frequently even when their be-

havior was not more disruptive than White stu-

dents’ behavior. Several researchers have found 

that race and implicit bias have more of an im-

pact on discipline than poverty or misbehavior 

(Carter, Fine, & Russell, 2014; Skiba, Arredondo, 

& Rausch, 2014).  Quintero (2015) found that im-

plicit bias was linked to  many discriminatory 

outcomes for people.  The research found that 

implicit bias was present regardless of the per-

son’s educational level. This implies that institu-

tions of higher education are not exempt from 

this problem. Implicit bias may influence 

thoughts when there is ambiguity in judging the   
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level of the behavior or when emotions be-

come part of the interaction (National Center 

for State Courts, 2012).   

Professional development grounded in re-

search practices that address implicit bias and 

increase intercultural competence should re-

duce racial disparities in disciplinary practices 

and provide more equitable environments in 

our schools. Professional development should 

support teachers in becoming aware of their 

biases, replacing or unlearning biases, and in-

creasing comfort levels when interacting with 

difference. 

Developing intercultural competence is 

more of a journey than a  destination. Law 

(2011), writing for the American Psychological 

Association, found that becoming aware of our 

biases was the first step to retraining the brain 

and unlearning biases. Therefore, a first step in 

professional development for in-service and pre

-service teachers should be to raise awareness 

of implicit bias. With the goal of addressing ra-

cialized discipline, the Kirwan Institute 

(Contractor & Staats, 2014) and the Charles 

Hamilton Houston Institute for Race and Justice 

at Harvard Law School recommend beginning 

training by making teachers aware that they 

hold stereotypes. Project Implicit, a non-profit 

organization researching biases, provides online 

tests that reveal where participants may harbor 

unconscious biases. (The tests can be found at 

h t t p s : / / i m p l i c i t . h a r v a r d . e d u / i m p l i c i t /

takeatest.html).  

The next step is for teachers to acquire strat-

egies for replacing or unlearning biases. Wald 

(2014) discussed strategies that reduce bias and 

encourage a more neutral response.  Learning 

to replace biases with non-prejudiced respons- 

es was found to be effective in countering im-

plicit bias. 

Increasing comfort levels when interacting 

with difference is another way to reduce implicit 

bias and impact racial disparities in discipline. 

Quintero (2015) suggests that intergroup con-

tact is one of the best methods to reduce bias. 

Professional development that focuses on creat-

ing a positive school climate by providing a safe 

space for interacting with difference and dis-

cussing sensitive issues can reduce implicit bias 

and increase comfort level when interacting 

with difference (Lobb, 2012).   

Implicit bias awareness and intercultural 

competence training should be part of all 

teacher preparation programs and professional 

development opportunities. Reducing racial dis-

parity in disciplinary practices and providing a 

safe and equitable educational environment 

should be the goal for all educators. Professional 

development opportunities using research-

based curriculum, such as those based on Ben-

nett’s developmental model (1993), should sup-

port cultural competence for educators. Ben-

nett’s Developmental Model of Intercultural Sen-

sitivity illustrates how growth occurs in intercultur-

al sensitivity. This model uses six stages (Denial, 

Defense/ Reversal, Minimization, Acceptance, 

Adaption, Integration) that describe changes in 

a person’s self-awareness as reflected in how 

they react to difference and interact with peo-

ple different from them. Professional develop-

ment focusing on implicit bias reduction and in-

tercultural competence should reduce racial 

disparity and increase equity in our schools so 

that every student is able to reach their full po-

tential.  
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Related Resource 

Curriculum that supports the development of in-

tercultural competence is crucial to preparing edu-

cators who are committed to equity.  In the course of 

his time at UVA, Dr. Robert Covert developed an in-

tercultural competence curriculum designed to help 

students uncover implicit bias, unlearn biases, and 

increase comfort levels when interacting with differ-

ence. Using Bennett’s model as a framework, Lobb 

(2012) found Covert’s curriculum showed positive 

growth in participants.  

 

For more information on the curriculum developed 

by Dr. Covert, contact him at rwc3q@virginia.edu or 

Dr. Pamela McFaden at pmt5w@virginia.edu. 

For more information on strategies to reduce racial 

disparity in discipline in K-12 schools contact Dr. Pam-

ela McFaden at pmcfaden@amherst.k12.va.us. 

 

About the Author  

Pam McFaden, Supervisor for Equity Assurance in 
Amherst County Public School and Adjunct Professor at UVA, 
where she teaches about equity issues and teacher education.  
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What I believe, What I Can do 
By Felicia Freeman    

 

I wrote this poem in EDUC 670 Basic Principles and Practices of Multicultural Edu-

cation, taught in summer 2016 by Dr. Gaston Dembele, as a part of an assign-

ment to represent  my understanding of multicultural education. 

 
 

My culture isn’t the only culture; my way isn’t the only way  

Unified classrooms are needed, but difficult to create 

Let’s not forget that we are all different  

Try learning from someone instead of trying to fix them  

Intelligence is not based on race, socioeconomic status, language, or stereotypes 

Culture is something that should be shared and accepted, not feared and misunderstood 

Uniqueness creates a more interesting world 

Like MJ, I also need to look at the man in the mirror  

There are always opportunities to share each other’s cultures 

Undoubtedly it is difficult for many to examine themselves and change  

Remember to be open-minded 

Actions speak louder than words; you have to show that you are accepting, not just say that you are 

Lessons in multicultural competence need to be taught early and continue to be taught  

Classroom management is not the bane of a teacher’s existence; learning about the students is just as important  

Open your eyes, ears, mouth, and see the difference, hear it, and speak up 

Many children and people just need someone to show them that they care 

Parents are not to blame for what we think is negative about their child  

Everyone deserves a proper, unbiased, education  

The time for change is now  

Everybody’s environment is different  

No two people in the world are alike  

Collect materials to use in the classroom to create understanding  

Equity in education is so important; everyone deserves the best educational experience     
 

About the Author 

Felicia Freeman, Graduate student in the Special Education-General Curriculum 

program and Graduate Assistant in The School of Teacher Education and Leader-

ship at Radford University.  
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Upcoming Events & Announcements  

The 11th JMU Diversity Conference will be held on Wednesday, March 15, 2017 at the 
Festival Conference and Student Center at JMU. The theme this year is ALL Included ALL 
Engaged. 
Call for Proposals 
 The deadline for proposals is Friday, January 6, 2017. 
 For more details or to submit your presentation proposal, please go to  http://

jmu.co1.qualtrics.com/SE/?SID=SV_6KlpPhnD5TrRrBX. 
 Any questions should be directed to James Robinson of the conference planning 

committee at robinsjr@jmu.edu. 
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Educating for Equity: A Forum of VA-NAME 
 

Winter/Spring 2017 Publication  
  

You are invited to submit articles for consideration for publication in the forthcoming issue of Educating for Equity: A Forum of 

VA-NAME. In our spring issue, we will give preference to submissions related to LGBTQ issues. Submissions should 

apply to one of the newsletter sections and address current concerns in the LGBTQ community. Manuscripts addressing other 

areas will  be considered for publication as space permits.   

A good manuscript may be accepted for publication; submissions will be reviewed for alignment with our chapter/national mis-

sion and the quality of the representation of ideas. Manuscripts requiring extensive revisions will be rejected. The editorial 

board will work with authors to revise manuscripts with promise for the Forum but reserve the right to make final edits before 

publishing. We can only accept manuscripts that have not been published elsewhere. Please be advised that only manuscripts 

that discuss free and/or publicly available tools and strategies will be published in the Forum. We cannot give the reader even 

the perception that the Forum promotes for-profit providers or private businesses.  

 

Submit to:  gdembele@radford.edu and bjtyler@radford.edu      Subject line: Educating for Equity Submission  

 
Format:  

 Submissions should follow the following format: 

  1. Include title of article, name of author(s), any affiliation(s), and contact information for lead contact person  (email/phone)  

2. Indicate section of newsletter for submission (See Sections for Submission)  

3. Length: 250-1500 typewritten words (for written submissions)  

4. Font: 12 point font (Times New Roman)  

5. Language/Terminology: Please refer to APA 6th edition for Reducing Bias in Language http://owl.english.purdue.edu/owl/
resource/560/14/ 

6. Correct use of citations/references where appropriate (Include reference list)  

7. Prior permission must be secured for use of visual images  
 

 
Newsletter Sections for Submissions:  

 Community Highlights: Highlights of community efforts/events on matters related to education and equity.  

 Scholarly Work: Reports on critical  work on issues related to education and equity.   

 Book/Film Reviews: Reviews of books and films to inform and supplement understanding of ideas, concepts, 
and issues. Reviews should connect practice and theory.  

 Multimedia Commentary: Arts-based commentary including but not limited to visual art, graphic art/cartoons, poetry, 
monologues, written music/lyrics, and so forth.   

 Youth & Student Voices: Original youth art and articles are encouraged. 

 Instructional Resources, Tools & Strategies: Descriptions of resources, tools, and strategies for P-16 educators, 
students, and families relevant to educating for equity. 

 
Content:  

 Submissions must speak to excellence and equity in education.  

 May offer issues, concerns, or problems, but must include solutions and problem solving ideas/initiatives or critical ques-
tions for further inquiry.  

 Link to the genres of multicultural  education within or across your content area/sphere of influence.  

 

Upcoming Submission Deadline: March 1, 2017 

 

Questions: Contact Dr. Brenda–Jean Tyler (bjtyler@radford.edu) & Dr. Gaston Dembele (gdembele@radford.edu), Co-Editors  

Call for Manuscripts 
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