
   VA-NAME seeks to advance a philosophy of inclusion, diversity, equity for all, and to provide 

a forum for those who are interested in multicultural education.  

To learn more about VA-NAME, please go to http://www.virginianame.webs.com   

Contact VA-NAME on Facebook at https://www.facebook.com/VaChapterNAME/  

This newsletter provides a forum for those in-

volved with multicultural education to network 

and share ideas, resources, projects, and events 

related to multicultural education.   

We hope our members and audience will con-

tribute to the content and share information with 

colleagues interested in critical multicultural edu-

cation and social justice writ large. We look for-

ward to hearing your feedback and encourage 

you to submit your own work for publication in our 

future issues (see p. 25 for submission guidelines). 
 

Brenda–Jean Tyler 

Co-Editor, Radford University 

Gaston Dembele 

Co-Editor, Radford University 
 

 

VANAME’s Fall 2017 Symposium on Poverty 

 Gaston Dembele and Brenda-Jean Tyler 
 

In fall 2017, VA-NAME hosted Understanding 

and Responding to Poverty, a one-day symposium 

on the campus of Radford University.  Dr. Paul Gor-

ski’s keynote address was titled, “Erasing the Op-

portunity Gap for Students Experiencing Poverty: 

An Equity Literacy Approach.” The remainder of 

the day’s activities included a variety of concur-

rent sessions that  presented information and strat-

egies for working effectively with children living in 

poverty.   

 Attendees 1) learned about diversity within 

poverty, as well as challenges surrounding pov-

erty; 2) were invited to examine assumptions and 

biases and learn strategies for social justice edu-

cation to better serve all populations; and 3) en-

hanced their practice by connecting with com-

munity resources and agencies that advocate for 

children and families in poverty. 
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Dear Readers,  

Welcome to our third edition of Educating for 

Equity: A Forum of VA-NAME, the newsletter of 

the Virginia Chapter of the National Association 

for Multicultural Education.  An endeavor of this 

nature requires the contributions of many peo-

ple. I would like to take this opportunity to thank 

our co-editors, Gaston Dembele and Brenda-

Jean Tyler, as well as the many VA-NAME mem-

bers who willingly read and provided critical 

feedback on manuscripts submitted for publica-

tion. I would also like to thank Oris Griffin (JMU), 

Rebecca Harris (JMU), Ashley Jaffee (JMU), 

Katya Koubek (JMU), Stephanie Wasta (JMU), 

and Reese Wilson (JMU), our reviewers for this 

edition.   

I trust that you will find the articles in this issue 

of Educating for Equity: A Forum of VA-NAME to 

be informative and inspiring. In addition to arti-

cles by faculty, this time we have several works 

by both undergraduate and graduate students 

for your reading pleasure.  

 In the spirit of outreach, I want to take this 

opportunity to share the purposes of VA-NAME: 

 Advancing a philosophy of inclusion that 

embraces the basic tenets of cultural plu-

ralism; promoting cultural and ethnic di-

versity as a national strength; 

 Fostering equity for all regardless of reli-

gion, socioeconomic class, culture, eth-

nicity, race, language, age, gender, ex-

ceptionality, or sexual orientation; 

 Promoting professional and social ex-

changes between persons with an inter-

est in multicultural education from all ac-

ademic disciplines and from diverse edu-

cational institutions and occupations; 

 Representing and addressing the needs 

of the multicultural education communi-

ty. 

 The above may inspire, guide, or affirm your 

upcoming endeavors for cultural pluralism and 

multicultural education.  

  

VA-NAME is a group of people who devote 

much time and energy to advancing a philoso-

phy of inclusion, diversity, and equity for all.  I 

look forward to our continued collaboration 

and invite all who are interested in VA-NAME to 

join us. 

 

Best wishes, 

  

Rebecca Harris 

President, VA-NAME Chapter of the Nation-

al Association for Multicultural Education 

 

 

President’s Message 
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Current Officers  

Rebecca Harris, President 

James Madison University 

Pam McFaden, Vice-President 

                Amherst County Public Schools 

Oris Griffin, Secretary 

James Madison University 

Gaston Dembele, Treasurer 

Radford University 

Kara Kavanagh, Communication Coordinator 

James Madison University 

Stephanie Wasta, Membership Coordinator 

James Madison University 

Members-at-Large 

Ron Shultz, Eastern Mennonite University  

Brenda-Jean Tyler,  Radford University 

Reece Wilson, James Madison University 

Katya Koubek, James Madison University 

Membership 

Today, and historically, active membership comes from colleges and universities in Radford (Radford Uni-

versity) and the Shenandoah Valley (James Madison University, Eastern Mennonite University, and Bridge-

water College).   

We would love to invite you to join us. Presently, VA-NAME meets five times a year: in September, Octo-

ber, December, March, and May; some of our meetings are virtual while others are in person. Each of our 

meetings has a business component, a professional development component, and a potluck lunch for 

those able to attend in person at JMU. Typically, the meetings are held on Fridays; please email the Presi-

dent to verify the start time, as the times vary to suit everyone’s schedules.  

 We encourage you, as professionals interested in multicultural education, to read the articles in this edi-

tion and share them with your colleagues. If you have topics or resources you would like to read about, 

please share those ideas with us. If you would like to become involved with the Virginia Chapter of NAME, 

please contact VA-NAME at virginianame@gmail.com.  Additionally, you can Like us on FB and bookmark 

our web page.  

Best wishes, 
 

Rebecca Harris  

President, Virginia Chapter of the  

National Association for Multicultural Education (VA-NAME) 

President’s Message, Cont’d.  
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 A Year in Review: 2016-2017 

Rebecca Harris 

James Madison University 

 

The 2016-2017 academic year was an im-

mensely successful and productive one for VA-

NAME. Our two key endeavors were, and contin-

ue to be, outreach and professional develop-

ment.  We held our five regularly scheduled meet-

ings, we devoted a significant amount of time 

and effort to planning and sponsoring a Symposi-

um for Educators: Understanding and Responding 

to Poverty, and we produced the second issue of 

Educating for Equity: A Forum of VA-NAME.    

 

Outreach Efforts 

Our primary fall 2016 outreach efforts were host-

ing the Symposium and publishing the second is-

sue of the Forum. In spring 2017, we also staffed 

an information table at the JMU Diversity Confer-

ence.  Each of these endeavors enabled us to 

promote multicultural education and provided a 

venue for scholarly work.  

It is exciting to report that the number and 

range of authors published in the Forum has ex-

panded, including pieces by students. In order to 

reach the widest audience, the Forum was distrib-

uted in a variety of ways; we emailed a copy to 

all VA-NAME members and members of NAME 

who live in Virginia, and we posted it on the VA-

NAME web site at http://www. virginia name.webs.com. 

The Symposium for Educators: Understanding 

and Responding to Poverty, held on the James 

Madison University campus and co-sponsored by 

KDP, was a smashing success (see articles and 

photos in this issue for more information).  VA-

NAME membership grew following the publication 

of the Forum and the fall Symposium.  It goes 

without saying that, the organizational work not-

withstanding, we each learned much and deep-

ened our understanding about multicultural edu-

cation.  

It is also important to note the service of mem-

bers of VA-NAME to the operation of our organi-

zation. In our last meeting of spring 2017,  new of-

ficers were elected for 2017-2018. Oris Griffin is 

now our Secretary and Brenda-Jean Tyler is now 

Member-at- Large.  Kara Kavanagh is continuing 

to serve as  Communications Coordinator, and  

Reece Wilson continues as Member-at-Large.  We 

all extend a deep appreciation and thanks to 

Brenda-Jean Tyler, who served as Secretary for 

two two-year terms, and Ron Shultz, who also 

served as Member-at-Large for two two-year 

terms. 

 
Professional Development Efforts 

We continued with the professional develop-

ment component of our meetings.   

 In February, Pam McFaden, Supervisor for Eq-

uity Assurance, Amherst County Public 

Schools, presented on racial disparity in school 

discipline. For more information, contact Pam 

at  pmt5w@virginia.edu. 

 In May, Kathy Evans, Assistant Professor of Edu-

cation at EMU, talked with us about Restora-

tive Justice. For more information, contact 

Kathy at kathy.evans@emu.edu. 

  

 

About the Author 

Rebecca Harris, Adjunct Professor at James 

Madison University, teaches a diversity course 

and supervises field experiences. 

 

VA-NAME Activities  
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A Symposium for Educators:  

Understanding and Responding to Poverty   

Lessons Learned from Conversations with Dr. 

Paul Gorski and Other Presenters  

 

 

                      

 

Katya Koubek 

James Madison University 

On Friday, October 28th, 2016, VA-NAME and 

the JMU Chapter of Kappa Delta Pi hosted a 

symposium titled Understanding and Respond-

ing to Poverty, which was held on the campus 

of James Madison University. Approximately 140 

preservice teachers, K-12 teachers and adminis-

trators, higher education faculty and staff as 

well as community members attended. The 

goals of the one-day symposium were to: 1) 

promote participants’ learning about diversity 

within poverty, explore structural and systemic 

aspects of poverty in our schools and communi-

ties, and the challenges surrounding poverty; 2) 

invite attendees to examine individual assump-

tions and biases and to learn strategies for so-

cial justice education to better serve all popula-

tions; and 3) enhance participants' practice 

through connecting with community resources 

and agencies that advocate for children and 

families living in poverty.  

Dr. Paul Gorski, the founder of EdChange 

and associate professor of Integrative Studies at 

George Mason University, delivered a powerful 

and dynamic keynote address titled “Reaching 

and Teaching Students in Poverty: Strategies for 

Erasing the Opportunity Gap.” His message was 

that popular initiatives and strategies teachers 

and schools use are often unsuccessful with stu-

dents experiencing poverty, and that the devel-

opment of more transformative change for e- 

quity is needed. In his keynote, Dr. Gorski stated 

that the only way to combat inequity is “to take 

a structural view where we recognize the fact 

that people in poverty have much to overcome 

in and out of schools in order to succeed and 

eliminate those barriers.”  

I had the privilege of interviewing Dr. Gorski 

after his keynote address in order to learn more 

about his ideas on social justice. When asked 

about what message he hoped the participants 

received from his keynote address, he stated,  

I hope they got that the problem of inequity, 

the answer to inequity is first … [a] series of ideo-

logical shifts so that we have to do a better job 

of understanding why educational outcome 

disparities exist, and once we understand those 

better, we can respond better, and also that 

the work of equity is not just about getting to 

know lower income students better, but about 

addressing the ways that students are marginal-

ized, and constructing more equitable schools. 

I was also interested to find out what Dr. Gor-

ski believed teachers could do within their 

sphere of influence to eradicate poverty, as ex-

perienced by PreK-12 students.  He addressed 

this question by clarifying his point: 

As a community of people, we all bear some 

responsibility for big issues like global poverty, 

but in our roles as educators, I think it’s about 

defining what my sphere of influence is and 

making that sphere as equitable as possible. So, 

maybe that’s a classroom, and what can I do 

to make that classroom as equitable as possible 

so that I am not replicating the biases and prej-

udices that exist outside of my classroom. And I 

do that by informing myself as deeply as possi-

ble so that I can learn how to see the bias and 

the inequity, including the very subtle bias and 

inequity, and that I have strategies for eliminat-

ing the bias and inequity.  

I was curious to find out what type of system 

Dr. Gorski believes needs to be in place in  

order for the actions that he advocated for to 

be realized. He explained: 

Community Highlights  
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I envision a system in which people’s access to 

quality education is not determined by their 

socioeconomic status, or by their race, or reli-

gion, or other things over which they have no 

control. So, I mean, it’s complicated looking at 

big systems and then how they play out in little 

systems…You know, like … equitable educa-

tional opportunity is sort of an ideal to strive for, 

and I think that all of our equity efforts ought to 

be pushing for that. But, having that ideal 

doesn’t mean that there aren’t going to be 

individuals who are going to find ways to bene-

fit themselves off of it. So, that’s the hard thing 

about having ideals … not everyone is going to 

cooperate. But the greed is here too.  I mean, 

look at the whole school reform movement, 

which has basically been a way for people to 

figure out how to profit off of public education. 

I don’t think we are going to solve the issue of 

peoples’ greed, unfortunately. That would be 

awesome if we could, though.  

My last question for Dr. Gorski was about 

how he would like the participants to use the 

ideas from the symposium and from his keynote 

speech in their daily lives. He stressed the im-

portance of attendees educating themselves 

and supporting one another in order to pro-

mote social justice, saying: 

I think just continuing to educate themselves so 

that they can become better at seeing every 

day micro-aggressions, inequities, and biases 

that different people experience, and be will-

ing to stand up and push back against those. 

But again, that’s the hard thing… if I don’t see 

it, I’m not going to respond, and, if I don’t have 

the will to respond, even if I do see it, I might 

not respond…I think also, as people who care 

about this stuff, it’s so important for us to sup-

port each other. Because, I think sometimes 

there is too much competition between differ-

ent people doing equity work or different para-

digms for doing equity work, which I find very 

harmful, and very unproductive.  

 In addition to interviewing Dr. Gorski, I 

reached out to a few presenters via email to  

learn about their ideas on what they would like 

our participants to take away from their presen-

tations and how they see their role as an educa-

tor in helping minimize the impact of poverty 

and eradicate social injustice. Presenter Sarah 

Alice Coleman, English Language Teaching/

Volunteer Coordinator and School Liaison from 

Church World Service Immigration and Refugee 

Program in Harrisonburg, Virginia, emphasized 

the importance of learning about the back-

grounds of refugee students. She stated: 

My hope would be that when teachers or other 

school staff learn that they have a refugee stu-

dent entering their school or their classroom, 

that they would feel like they have some back-

ground and context for how that student land-

ed there, and that that context would make 

them more confident as they try to meet all 

their students’ needs. I also hoped to show peo-

ple that refugees can be an extremely diverse 

group of people from a huge range of cultures, 

languages, religions, experiences, and back-

grounds, so we can’t base our understanding 

of them on what we hear in the news. We have 

to respond to each family and each child as an 

individual with an individual story. 

When asked about the role of Church World Ser-

vice Immigration and Refugee Program, Mrs. 

Coleman explained: 

[Giving] refugees—who have often endured 

injustice for a big part of their lives—a chance 

for a strong start in their new home here in the 

United States. A huge part of that hope means 

making sure these families get connected with 

their kids’ education so they can help their 

whole family succeed going forward. We hope 

that our work with them when they are new to 

the country will be a foundation on which they 

can continue to build a new life in the U.S. 

Presenter Kathy Evans, from Eastern Mennonite 

University in Harrisonburg, VA, advocates the use 

of a Restorative Justice framework when ad-

dressing students’ disruptive behavior. She stat-

Community Highlights, Cont’d.  
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I’d like for participants to take away the idea 

that suspending and expelling students is gen-

erally harmful to students and reflects a way of 

thinking about student behavior that focuses 

on the behaviors, not the underlying needs that 

create the behavior. Restorative Justice in Edu-

cation focuses on those underlying needs, 

seeking to address the needs such that all 

members of the learning community experi-

ence the opportunity to grow and learn. When 

educators suspend or expel students, they send 

the message that the students are unworthy of 

respect, dignity, and concern. Restorative jus-

tice still holds students accountable for their 

behaviors, but does so with the necessary sup-

port for success and while also holding educa-

tors accountable.  

As a teacher educator who employs the frame-

work of Restorative Justice to promote social 

justice, Dr. Evans hopes to create more just and 

equitable learning environments for all mem-

bers of the learning community, including stu-

dents, parents and caregivers, and educators. 

In regard to student behaviors,  she stated: 

We know that often some of those undesirable 

behaviors come from a place of unmet needs - 

physical, social, and emotional needs. If stu-

dents are hungry, they are likely not able to 

focus on learning. We know this; it is why almost 

every school in the nation provides breakfast 

and lunch for students who need it. But there 

are other needs that also need to be ad-

dressed. Students who feel the sting of margin-

alization on a daily basis also find it difficult to 

focus on learning; we need to address that 

need with the same determination as we have 

addressed the need for food. Students who 

experience bullying and discrimination based 

on race, sexual orientation, economic status, 

etc., are likely to exhibit not only a decrease in 

capacity for learning, but may also demon-

strate challenging behaviors. To address the 

behaviors without addressing the underlying 

needs is short-sighted and potentially harmful. 

Educators play a key role in addressing those 

needs and Restorative Justice is one framework 

for considering ways to do that.   

Presenter Katie Dredger from James Madison 

University in Harrisonburg, VA, stressed the im-

portance of providing access to young adult 

literature. She commented: 

I would like for participants to see the systemic 

inequity in access to current, hot, amazing 

young adult literature. For adolescents, new is 

cool, and there are fads, even in the literature 

world. It takes disposable income to have ac-

cess to the books that garner social capital for 

kids. I would like participants to encourage their 

students to read many stories about traditional-

ly marginalized populations and people living in 

poverty to avoid what novelist Chimamanda 

Ngozi Adichie (2009) says the “danger of a sin-

gle story.” 

As a teacher educator who works with primarily 

young pre-service teachers, Dr. Dredger stated: 

My role is in increasing awareness of systemic 

inequalities that perpetuate access to new 

young adult literature titles. I implore teachers 

to stock their school and classroom libraries with 

myriad titles that tell many stories, and to advo-

cate against censorship. Books need to be win-

dows into the lives of others, and we need to 

have stories that serve as mirrors for ALL stu-

dents. 

Presenters Robert Covert, retired professor 

from the University of Virginia, and Pamela 

McFaden, from Amherst County Public Schools, 

focused their presentation on the impact of 

poverty in the classroom. They commented:  

We would like participants to be aware of how 

poverty may affect students in the classroom. 

We would like teachers to have procedures in 

their classrooms that assure equity of learning 

opportunity for all students. 

Drs. Covert and McFaden see their role as 

educators who “bring awareness and support 

policies that are equitable concerning all forms 

of prejudice and discrimination.”  

In conclusion, the keynote address as well as 

all presentations supported the symposium’s 

goals. Participants were encouraged to em-

brace the message of equity for all and to apply 

Community Highlights, , Cont’d.  
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it to their daily lives by challenging stereotypes 

and biases against marginalized populations 

and by responding to social injustice within their 

spheres of influence. As a person who was in-

volved in helping to organize this symposium 

and who attended the keynote and some 

breakout sessions, I was reminded to challenge 

my assumptions and biases regarding marginal-

ized populations and to combat the inequalities 

present in our society in order to promote social 

justice for all. 

About the Author 

Katya Koubek, Associate Professor and TESOL Coordinator 

at James Madison University, teaches both undergradu-

ate and graduate TESOL courses.    

Email: koubekex@jmu.edu 

 

VA-NAME Planning Committee and keynote speak-

er, Paul Gorski 
 

Paul Gorski, VA-NAME president Rebecca Harris, and 

audience 

A Symposium for Educators:  

Understanding and Responding to Poverty  

Lessons Learned from the Perspective of a 

Teacher Candidate  

 

 

 

 

 

 
 

 

By Susan Payne 

I wrote this paper in EDUC 215 Diversity in the Class-

room, taught in Spring 2017 by Dr. Rebecca Harris, as 

part of an extra credit assignment to elaborate on 

my first experience at a VA-NAME Symposium. 
 

 On Friday, October 28, 2016, I had the privi-

lege of attending a VA-NAME sponsored event 

entitled A Symposium for Educators: Under-

standing and Responding to Poverty at James 

Madison University. Over the course of the day, I 

was able to listen to the keynote speaker, Dr. 

Paul Gorski, and attend two breakout sessions. It 

was a wonderful opportunity for me to gain 

knowledge, skills, and dispositions to help me as I 

train to become a future educator.  

Dr. Paul Gorski’s presentation dealt with strat-

egies that all educators, from novice to master, 

can use to help erase the opportunity gap. He 

proposed using the term opportunity gap as op-

posed to the more common achievement gap, 

a concept that has stuck with me ever since the 

symposium. Achievement gap refers to the aca-

demic performance of students in different 

groups, such as minority groups (Achievement 

Gap Definition, 2013).  In contrast, the term op-

portunity gap refers to “the unequal or inequita-

ble distribution of resources and opportuni-

ties” (Opportunity Gap Definition, 2013). Dr. Gor-

ski made it clear that a major part of being a  
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successful teacher, especially to students who 

live in poverty or who come from a low socioec-

onomic status, relies heavily on the language 

that is used both in and out of the classroom. 

Using opportunity gap as an alternative to 

achievement gap is a more helpful approach 

to framing the discussion. 

 Dr. Gorski also spoke about equity literacy, 

which is obtaining the knowledge and skills 

needed in order to recognize and respond to 

the existence of inequity in our individual 

spheres of influence. He outlined four steps for 

achieving equity literacy: (1) recognize inequity, 

(2) respond to inequity, (3) redress inequity, and 

(4) sustain equity. I felt that Dr. Gorski’s speech 

was an eloquent one that, with determination 

and perseverance, can be implemented in any 

educator’s classroom. For more information 

about these four abilities, see Paul Gorski’s intro-

duction to equity literacy at http://

www.edchange.org/handouts/Equity-Literacy-

Introduction.pdf. 

The first breakout session I attended was 

Teaching with Language in Mind by Kim 

Tinkham, a second grade teacher at Smithland 

Elementary School in Harrisonburg Public 

Schools. Ms. Tinkham talked about the im-

portance of making the curriculum reach every 

student in the classroom, regardless of any barri-

ers present (specifically a language barrier). 

Helpful instructional strategies such as coopera-

tive learning structures, anchor charts, plays 

and reader’s theater, and sorting/classifying ac-

tivities were discussed by the presenter.  Ms. 

Tinkham also discussed the importance of al-

lowing students to have wait time when pre-

sented with a question. I left her session with 

many instructional strategies and examples to 

use in my future classroom.  

 The second session I attended was Con-

scious Text Selection: When Adolescents Read, 

What do They See? by Dr. Katie S. Dredger, an 

Assistant Professor at James Madison University.  

 

 

 

She spoke about the importance of exposing 

middle and high school students to all sorts of 

literature, especially literature with protagonists 

of all socioeconomic statuses.  

Dr. Dredger stressed the fact that most stories 

feature white, middle class protagonists and 

that it is crucial to have multicultural libraries in 

our classrooms that feature protagonists with 

varying cultural identities. I left this session with 

ideas regarding literature as well as a list of fifty 

books that feature protagonists of lower socio-

economic status. 

I really enjoyed this event. I was exposed to 

many new concepts throughout the day. The 

keynote speaker and breakout sessions were 

informative and dynamic, and made me think a 

lot about how I will respond to poverty in my 

own classroom. I think that my learning from this 

event will help me to bring my best self to the 

classroom. My teaching will be greatly influ-

enced by reframing achievement gap as op-

portunity gap, and by implementing the four 

steps to achieving equity literacy, both inside 

and outside of the classroom. What I learned at 

the symposium will help me be a more aware 

teacher who is better prepared to provide all 

students with the quality education they de-

serve.  

 
 

About the Author 
Susan Payne, Undergraduate student in the 

Teacher Education Program at Bridgewater 

College in Bridgewater, VA. 
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Teaching about Immigration?: 

 Use Quality Literature   
 

 

 

 

 

 

 
 

Stephanie Wasta 

James Madison University  
 

Immigration.  It can be considered a hot-button 

current topic, a challenge for politicians and educa-

tors, an enrichment of our local communities, and a 

fundamental aspect of the American experience. 

According to the Pew Research Center, the U.S. has 

the “largest number of immigrants in the world. Cur-

rently, 45.0 million (or about 14%) of all U.S. residents 

are foreign born” (Pew Research Center, as cited in 

Suárez-Orozco & Suárez-Orozco, 2015/2016, p. 9).  

Our schools display this rich tapestry of cultural diver-

sity.  One in four youth under the age of 18, or ap-

proximately 18.7 million children, have at least one 

immigrant parent (Suárez-Orozco & Suárez-Orozco, 

2015/2016).  These children are an integral part of our 

society and their future will greatly shape our nation.   

Finding ways to assist these learners and to edu-

cate others about their experiences is needed to 

create engaging, supportive, and welcoming envi-

ronments. Incorporating literature on immigrant top-

ics into the curriculum can enable students from im-

migrant families to engage in reading and writing in 

purposeful ways because they are knowledgeable 

on these topics and can relate to the characters.  

These works also may stimulate discussions with non-

immigrant peers and enable them to gain empathy 

and an understanding of how immigration has im-

pacted their classmates’ lives (Allen, 2015/2016).   

Community Highlights, 

Cont’d. 
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Acquiring quality literature is critical for accomplish-

ing the above goals.  Educators need accurate, rel-

evant resources that provide a variety of immigrant 

perspectives and experiences to engage their stu-

dents in thoughtful discussions and activities. The Na-

tional Council for the Social Studies (NCSS) and the 

Children’s Book Council (CBC) have partnered to-

gether on evaluating and selecting Notable Social 

Studies Trade Books for Young People since 1972 

(NCSS, 2017). Their book lists offer carefully reviewed 

works for educators including biographies, historical 

fiction, nonfiction, and reference works. Often their 

lists include books addressing the topic of immigra-

tion.  Some of my favorites are described below. 

They provide moving accounts and foster thoughtful 

reflection on this complex issue.  

Alvarez, J. (2009). Return to sender. New York, NY: 

Yearling.  (Intermediate or Middle School Level) 

 This fictional account focuses on two fifth grad-

ers, Tyler and Mari, who live in Vermont. Tyler’s father 

is a farmer, and after a serious work-related acci-

dent, must rely on three Mexican hired hands to do 

the milking and other labor associated with the dairy 

farm.  Mari and her two sisters are the daughters of 

one of the hired hands and attend school with Tyler. 

Each chapter of the book alternates between Tyler’s 

and Mari’s voices which provides readers with both 

perspectives of their thoughts and feelings regarding 

immigration.  The novel presents challenges undocu-

mented migrants face, as some members of Mari’s 

family, including herself, are undocumented. It also 

shows the strain of family members being separated 

from each other, as Mari’s mother is in Mexico and 

must rely on coyotes to come to the U.S. The novel 

captures the nuances of both families’ decisions and 

how immigration can bring benefits and challenges. 

It gives readers the permission to discuss difficult top-

ics and to raise questions about immigration as they 

consider how both main characters respond to their 

circumstances.  

Applegate, K. (2007). Home of the brave. New York, 

NY: Square Fish (An imprint of Macmillan). 

(Intermediate or Middle School Level) 

Kek, an eleven-year-old Sudanese refugee, is 

sent to Minnesota from his war-torn country to live 

with an aunt and cousin. His father and brother 

have been killed in Sudan and the whereabouts of 

his mother is unknown. Written in verse, the story 

poignantly describes Kek’s first encounters with 

snow, his experiences of grappling with the English 

language in his ESL classes, his guidance from Dave, 

the Refugee Resettlement Support person, and his 

growing friendships with Hannah, a girl in his build-

ing, and an elderly woman and her cow who live on 

the edge of town.  Readers will grow to admire 

Kek’s spirit and determination to learn the norms of 

his new country, appreciate the many values and 

lessons from Sudan that enable him to weather 

challenging times, and enjoy the subtle humor he 

shares that warms others’ hearts. Applegate cap-

tures the struggles, determination, and resiliency 

that Kek possesses. A discussion guide accompanies 

the book, but every page promotes reflection. 

Lai, T. (2011).  Inside out & back again. New York, 

NY: HarperCollins. (Intermediate or Middle 

School Level) 

Ha, a ten-year-old girl from Vietnam, and her 

family migrate to the United States in 1975 before 

the fall of Saigon. Written in verse, this work is based 

on a tumultuous, challenging, and eventful first year 

living in Alabama. Ha, a spirited individual, provides 

detailed insight into her experiences of learning a 

new culture, language, and lifestyle. Readers will 

empathize with her loneliness, classmates picking on 

her, and her struggles to learn the complicated rules 

of English. It is clear why Ha feels dumb even though  

she is brilliant.  Her stubbornness is endearing and 

highlights the importance culture plays in our identi-

ties. While Ha is angry and frustrated with the move 

to Alabama, Miss Washington, her tutor, finds ways 

to soothe her pain and help her come to terms with  

her new reality.  Lai helps the reader truly experi-

ence the upside-down world of immigration.  The 

book is based on her personal story.  

Nazario, S. (2013). Enrique’s journey: The true story of 

a boy determined to reunite with his mother.  
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New York: Ember, an imprint of Random House 

Children’s Books. (High School Level) 

Nazario spent five years researching and retrac-

ing sixteen-year-old Enrique’s steps to recount his 

harrowing journey from Honduras to the United 

States in search of his mother.  When Enrique was 

five, his mother illegally entered California to seek a 

better life for herself and her family. She kept in con-

tact with her two children, sending them money 

when she could and hoping that one day she could 

bring them to the United States. Enrique gave up on 

that hope and embarked on his own to find her. 

Nazario’s moving account provides detailed de-

scriptions of his experiences traveling on the tops of 

freight trains, interactions with gang members and 

corrupt police, and receiving food and shelter from 

kind strangers, all of which Enrique experienced. The 

work shows the complicated factors that drive indi-

viduals to come to the U.S. illegally, the horrors they 

face en route and once they arrive, and the forti-

tude they displayed to pursue and realize their goals. 

The book may leave readers asking more questions 

about immigration than providing answers, but it cer-

tainly humanizes the issue and shows the complexity 

behind a decision to cross the border.  

O’Brien, A. S. (2015). I’m new here. Watertown, MA: 

Charlesbridge Publishing, Inc. (Primary School 

Level) 

This picture book follows three children as they 

navigate life in an American school: Maria from 

Guatemala, Jin from Korea, and Fatimah from So-

malia.  All of them recount ways in which their home 

country life was easier and how they now struggle to 

do basic things. For example, Maria says, “I say the 

new words again and again. They feel like rocks in 

my mouth. My tongue twists and stumbles on the 

edges” (O’Brien, 2015, p. 12). With much effort on 

the children’s part and support from their teacher   

and classmates, they gradually integrate into the 

classroom. This book can serve as an opening to en-

gage children in conversation about supporting 

newcomers in an elementary classroom.  

 

Osborne, L. B. (2016).  This land is our land: A history 

of American immigration. New York: Abrams 

Books for Young Readers. (Intermediate and 

Middle School Level) 

      If all of the other works encourage you to want 

to know more about our nation’s history of immigra-

tion and the policies and issues that have stimulated 

those practices, this nonfiction book may be the an-

swer for you. Osborne divides her thoughtfully re-

searched book into sections on immigrants from var-

ious regions (e.g., Europe, Asia, Latin America, Refu-

gee nations, etc.) over a three-century time period. 

She includes moving photographs, first person ac-

counts, and policy changes, always careful to show 

both sides of an issue by raising questions and in-

cluding balanced information. She concludes with 

powerful current stories related to the Dream Act 

and issues surrounding children, highlighting the 

complexity of immigration today. This book is a help-

ful resource for educators at all levels, as well as 

middle school students.  

 

About the Author 

Stephanie Wasta, Professor at James Madison Universi-
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rience from a Child’s Perspective 
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      For the past several years, I have been using the 

film My Brown Eyes in a graduate multicultural edu-

cation course, serving both preservice and practic-

ing teachers, at Radford University. The course focus-

es on helping students develop a sociocultural or 

critical consciousness by examining themselves as 

multifaceted cultural beings, exploring multicultural 

perspectives and systems of power and discrimina-

tion, and learning to engage in transformative edu-

cation. I use the film in connection with several top-

ics (e.g., racial/linguistic diversity and equity, ability 

diversity and equity, and socioeoconomic diversity 

and equity) covered in the course.  My Brown Eyes, 

a production of Kingstreet Media, was written and 

directed by Jay Koh, a native of South Korea who, 

along with his family, immigrated to the United States 

in 1979. The film is a moving description of the Ameri-

can immigrant experience from a child’s perspec-

tive. 

Synopsis of the Film 

My Brown Eyes, a 19-minute documentary origi-

nally released in 1994, chronicles a ten-year-old Ko-

rean boy’s first day of elementary school in the Unit-

ed States. The film starts by providing footage of the 

child in his home where he is seen trying on, with ex-

citement, an oversized new pair of yellow tennis 

shoes that his parents placed next to his bedside up-

on their return very late at night from work. The boy is 

then seen early in the morning preparing his own 

lunch as well as  breakfast for his sleeping parents 

before walking to school to face a series of heart-

breaking hurdles. First, because of a language barri-

er, he is unable to introduce himself by describing his 

most exciting summer event a task assigned by his 

fifth grade teacher who makes no effort to assist 

him.  Next, at lunchtime, several students seated not 

too far from him are seen making fun of his simple 

omelet and ketchup sandwich, which he then im-

mediately puts back in his bag. The message is 

clear: he is different and not welcome. He then 

takes his sandwich to the bathroom, but this at-

tempt to eat his lunch is also interrupted; hearing 

some noise from outside the bathroom, he quickly 

puts his lunch away. On his third attempt to eat his 

lunch, three boys from his class are seen verbally 

taunting him before one of them grabs his sandwich 

from his hands and throws it on the ground. A fight 

ensues, and then all four boys are depicted sitting in 

the principal’s office.   

 Phone calls are made and the other three boys 

are picked up by parents. The main character, 

whose parents are not able to leave work, remains 

in the principal’s office, unattended and forgotten, 

for the rest of the day. It is not until the end of the 

day after being approached for a second time by 

the classroom teacher that the busy principal be-

comes aware of the language barrier faced by the 

boy.  Realizing that the boy is still waiting in her of-

fice, she goes to him and we see him sitting alone, in 

tears and with wet pants. In the last scene of the 

documentary, the boy is seen at home taking a 

deep breath and appearing to be deep in thought, 

maybe trying to make sense of all he experienced, 

before smiling and finally eating his sandwich.  

Rationale for Using the Film 

     Although My Brown Eyes does not highlight cur-

rent efforts undertaken by many schools and school 

systems to address the needs of immigrant children 

across the country, I show it to my students with two 

interrelated objectives in mind.      
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First, while there is an increasing number of Eng-

lish Language Learners (ELLs), estimated at 4.6 million 

students in school year 2014-2015 (National Center 

for Education Statistics, 2017), the majority of the stu-

dents in my class are preservice teachers with limited 

to no clinical experience working with ELLs.  There-

fore, I use every opportunity to introduce them to 

effective instructional strategies and techniques for 

working with ELLs. More importantly, I am committed 

to making sure they become more culturally fluent/

competent in the narratives of ELLs. That is, I want 

them to develop a deeper understanding of who 

ELLs are, because, as Howard (2006) argues, we 

must engage in “a complex kind of knowing, one 

that relates to the cultures, racial identities, lan-

guages, family backgrounds, home situations, learn-

ing characteristics, economic status, personalities, 

strengths, and challenges, and uniqueness of each 

of our students” (p. 127).  This entails getting to know 

ELLs in terms of complex characteristics (e.g., linguis-

tic abilities, cultural and educational backgrounds, 

immigration history) and the intricacies of the chal-

lenges they face in and out the classroom. My Brown 

Eyes provides a vivid opportunity to engage my stu-

dents in exploring some of those characteristics and 

challenges.  

     Second, with the portrayal of some emotional im-

ages of an ELL being silenced, excluded, and bul-

lied, My Brown Eyes has the potential to raise critical 

consciousness by engaging my students in reexamin-

ing some of their own preconceived notions and bi-

ases (Villegas & Lucas, 2002) and developing empa-

thy towards ELLs, with the hope of moving them to 

action (Cooper, He, & Levin, 2011). As such, the doc-

umentary provides an opportunity for students to be 

inspired and to recognize the need for having affirm-

ing views of learners from culturally diverse back-

grounds (Gay, 2000; Nieto & Bode, 2012; Villegas, & 

Lucas, 2002). One of the main principles of the 

course is the importance of replacing any stereotypi-

cal thinking a mindset that views diversity as a 

resource; for example, seeing and capitalizing on 

ELLs’ assets or the “funds of knowledge” they bring 

into the classroom (Molls, Amanti, Neff, & Gonzalez,  

1992). My Brown Eyes illustrates such “funds of 

Knowledge” by showing how resourceful the boy is: 

he prepares breakfast and lunch as well as fixes a 

squeaky door hinge before going to school.  

Reflecting on the Film through Writing and Discussion 

      After watching the film, I engage my students in 

a two-step guided reflection process. First, I give 

them a few minutes to react to the film through indi-

vidual writing. Students receive specific reflection 

questions ranging from general thoughts/feelings 

about the film to specific questions related to new 

learning or perspectives and future actions. Second, 

I engage them in a guided conversation to have 

them share some of their thoughts and make new 

connections.    

Takeaways 

      Two of the reflection questions students ad-

dressed are: 

1. What impact did the film have on your own 

personal views?  

2. How has this documentary expanded or con-

tributed to what you already knew?”   

Overall, students’ reflections indicate that the film 

influences them in two areas:   

 an increased awareness regarding their own 

(linguistic) privileges and the impact of lan-

guage barriers and being a minority for many 

ELLs; and 

 the expression of empathetic feelings towards 

ELLs.  

The following quotes illustrate the impact of the film 

on the thinking and perspectives of several of my 

students.   

“Kids will make fun of someone they see as differ-

ent.”  

“It expanded the realities of school-aged  kids who 

move here from a different country. The other 

kids felt that they could treat someone badly 

because they are different.” 

“I have always been somewhere that everyone 

spoke my language and never realized how 

isolating it is for others.” 
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“This powerfully impacted me. I see how we as 

teachers should be aware of all student  back-

grounds.” 

“I knew it was tough to be an ELL student, but this 

film touched me on a more emotional level 

than I previously viewed ELL students.” 

“It’s very hurtful to see anyone go through situations 

like this. This documentary further emphasized 

how much foreign kids go through.” 

Moving Forward 

      “Is there something that you are inspired to do 

after watching the film?” is the last reflection ques-

tion that students address. Overall, students’ reflec-

tions indicate the desire to move to actions (Cooper, 

He, & Levin, 2011) in three areas (with selected 

quotes for each).   

 An increased determination to be more under-

standing and sensitive to the needs of ELLS. 

“Be more sensitive and understanding to ELL stu-

dents.” 

“I want to help in any way possible. Work to be 

more aware.” 

“Check up on children when they may not be 

able to communicate. Keep parents in-

formed.” 

 A determination to work on reducing biases 

against ELLs. 

“Don’t look down on kids.” 

“I am inspired to never let someone’s looks/ lan-

guage impact how I treat them.”  

“Be more understanding. No biases.” 

 An increased determination to educate them-

selves and their students in order to advocate for 

ELLs.  

“Learn more about specific strategies to use with 

ELL’s.” 

“Advocate for those who don’t have a   voice.” 

“Be the advocate.” 

“Make sure students have a way to be included 

in the dialogue.” 

“Prepare myself so that I know how to handle 

[different] situations.” 

“To educate myself more on my students prior to 

the start of the school year.” 

“Work with my students to increase their compe-

tence and exposure to a situation like this.” 

“As a teacher, I want to explain cultural compe-

tence to children.” 

Guided Discussion 

The group discussion that follows the writing ac-

tivity allows my students to engage in sharing some 

of their perspectives, including connections to previ-

ous class discussions and readings, and future ac-

tions. As part of the discussion, I always make sure 

attention is given to the impact of linguistic and so-

cioeconomic considerations such as:  

 The lack of or limited parental involvement not 

because parents don’t value education 

(Compton-Lilly, 2003; Gorski, 2008; Lareau & 

Horvat, 1999), but because they face socioeco-

nomic challenges (e.g., working late nights, 

working several shifts) and have limited English 

proficiency. 

 Purchasing an oversized new pair of shoes for 

the boy to grow into in order to save money. 

This is a reality which can potentially subject the 

boy to being further teased/ridiculed at school.    

Closing Thoughts 

      My Brown Eyes is a meaningful resource that 

teacher educators and K-12 staff developers will 

find very conducive to insightful and rich conversa- 

tions that raise awareness about challenges that 

immigrant students face and the need for actions 

that lead to more inclusive and equitable educa-

tional experiences for ELLs. Year after year, I see evi-

dence of such awareness in my students’ notes and 

in their comments during oral discussions. Further-

more, when writing their final course paper, many 

students often refer to the experience of viewing 

and reflecting on the documentary as one of the 

most impactful class activities.   
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This article is an extension of the final project written in a 

graduate multicultural education course I took with Dr. Gas-

ton Dembele of Radford University in the spring of 2017. 

 

A few years ago, I was sitting in a professional 

development workshop on creating an inclusive 

classroom when the conversation turned to race 

and I said, “I’m not sure why, but it seems like 

there has been a resurgence of racism in recent 

years. It all kind of got better and went away and 

now it seems like there is so much anger and en-

ergy thrown back into what I thought was a dead 

topic.” The well-respected, veteran Black public 

school teacher sitting next to me turned to me 

and said, “It isn’t that it’s coming back; it never 

went anywhere.” I looked at her, embarrassed, 

not knowing what to say, trying to grapple with 

the discordant picture of the world she had just 

presented me. That was the first time I had been 

made aware of my ignorance about racism, or 

as I had called it up to that point, “race rela-

tions,” as if it was nothing more than an unpleas-

ant yet civilized family feud. It was my first water-

shed racial awareness moment. 

I used to subscribe to the typical explanation 

of differences between groups of people—why 

are some people poor and others rich, etc.,—

because as a child, it was all I had access to. If I 

had asked my parents about the relationship be- 
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tween identity, power, and privilege when I was 

growing up, the answer almost certainly would 

have emphasized the connection between indi-

vidual determination and success.  As I grew, I 

marinated in the idea of meritocracy because I 

worked hard to achieve in high school and col-

lege and post-graduation employment, and I did 

well.  In this way, my belief in meritocracy, some-

times referred to as grit (Golden, 2017; Saltman, 

2014), was reinforced by my personal experiences 

with achievement and success in school and work. 

However, as I got older and had more diverse life 

experiences, I began to see meritocracy for the 

thin construct of denial it is.  Now I can look back 

and see that my childhood belief that people’s 

success was entirely the result of their own hard 

work was merely a product of my upbringing and 

not somehow intrinsically correct. 

Where I have lived, my religious and profession-

al experiences, and interactions with family and 

friends have all added to my continuing revelation 

about systems of oppression and unearned privi-

leges (McIntosh, 1990). I am grateful for all the ex-

periences of difference I have had. For example, 

thinking of my own conditioning and rearing, my 

father and I clashed about issues of traditional 

male behavior and, as a result, even when I was 

younger I was more aware of the existence of sys-

temic oppression. Another example pertains to reli-

gion. I grew up Presbyterian with the other half of 

my family being Baptist, but converted to the Epis-

copal Church on my own to the dismay of much 

family (I get the look of smug disapproval from 

both grandmothers and my father because I am 

not Baptist or Presbyterian anymore). My current 

church is engaging in social change. Besides hav-

ing a rich history of social justice and progressive 

activism, my church has recently established a mis-

sional goal of addressing real issues of oppression 

in Roanoke.  These three different religious identi-

ties have given me a broader view of Christianity. 

I have intentionally put myself in the middle of 

new experiences so that I may better come to 

know the world, others, and myself. It does make 

a difference. I can look at the other members of 

my family and see the limited view with which 

they see the world, precisely because they have-

n’t lived elsewhere. I have chosen to move back 

from inner city Baltimore and settle down in Roa-

noke, a   community which my family has called 

home for generations.  

Furthermore, graduate school has had a pro-

found impact on my sociocultural and moral de-

velopment. My Bachelor’s degree is in physics 

and I had never taken an education or theory 

class before starting graduate school. I wanted 

to do the Master’s in Math Education because I 

love mathematics and I was excited about stud-

ying graduate-level math. But the unexpected 

revelation was my experience with three educa-

tion classes: Foundations of Education, Issues of 

Equity and Diversity in Mathematics Education, 

and Basic Principles and Practices of Multicultural 

Education. Studying under Drs. Morrison, Corey, 

and Dembele, respectively, has unlocked strong, 

hidden interests of mine that I would have never 

anticipated prior to starting graduate school. As I  

approached the end of my Master’s work, I 

could confidently say that learning about these 

dimensions of education, about which I had pre-

viously known nothing, created a complete shift 

in the way I approach my job, my students, my 

friends, my family, my government, and my 

country. One assignment that pushed me in de-

velopment was writing a cultural autobiography 

in the Multicultural Education course. As part of 

this assignment, I was asked to reflect on the 

three readings that had had the most impact on 

my learning.  

Without question, Peggy McIntosh’s Unpack-

ing the invisible knapsack was one of the more 

transformative. In its elegant simplicity, her argu-

ment cuts right to the point and blatantly calls 

out White people everywhere for the unearned   
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privilege we unconsciously enjoy each day. Much 

of White society is uncomfortable with the idea of 

race because it requires us to confront the privi-

lege we are socialized to ignore.  Whites have diffi-

culty acknowledging this because we need not 

self-identify as “White.” Whites have “the privilege 

to ignore less powerful people” (McIntosh, 1990, p. 

5), and their membership in the dominant group is 

understood by society. Similar to Peggy McIntosh’s 

experience, I, too, was never taught as a child to 

be proud of my Whiteness—perhaps my English 

ancestry, sure—but never my Whiteness. Taylor 

(2008) states that “The absence of a racial identity 

is representative of an effect of racism” (p. 2). If 

Whites could recognize this, those who are blissfully 

ignorant of racial privilege may begin to see their 

true position. All her arguments are important, but 

what resonated the most with me afterwards was 

the following statement: “Describing white privi-

lege makes one newly accountable” (p. 1). She is 

exactly right. I had come to this realization—my 

White epiphany—and now it was my responsibility 

and duty to act on it. Once you realize it, you must 

work to address it. If you don’t, then you are con-

senting to the oppression caused by your privilege. 

Unquestionably, though, was the watershed 

moment I experienced from reading Ruby Payne’s 

Framework followed immediately by reading Paul 

Gorski’s critical response. When I read Ruby 

Payne’s article Understanding and working with 

students and adults from poverty (2003), I found 

myself agreeing with much of her argument; I was 

contentedly going through Payne’s work, using 

different colors of highlighter, leaving myself notes 

of agreement and understanding in the margina-

lia. I thought to myself, “She makes a lot of good 

and important points!” In one instance, Payne 

writes,  
Many of the students from poverty are in single 

parent situations. […] [T]here is not time and en-

ergy to both mediate the children and work to 

put food on the table. […] [I]f the parent is still a 

child or was non-mediated, the ability to medi-

ate his/her own children will be significantly less-

ened as well. (Payne, 2003, p. 4) 

I had noted to myself, “Valid point,” as if the idea 

of an impoverished person in my head had in- 

stantly been reduced to being helpless, inept, 

and incapable of raising children.  

When I finished Payne’s article and picked up 

Gorski’s, my jaw hit the floor soon after the first 

paragraph. I was stunned and speechless. Gor-

ski’s (2006) rebuttal provided a watershed con-

trast between what I believed I was thinking and 

what I was blindly accepting in Payne’s argu-

ment, or rather, what I was enabled to blindly 

accept, being a White middle-class man. This 

middle-class bias became clear to me when I 

realized I was sympathetic to many of her ideas. 

Indeed, I was approaching the ideas in the pa-

per with the same middle-class privilege that en-

abled Payne to write it.  

Gorski’s argument rang true to me—he was 

beyond right in his analysis of her work. Further-

more, he revealed to me the depth and breadth 

of my own privileged view of the world. I didn’t 

know what to say. Here I had been living my life 

under the comfortable assumption I had been 

critiquing everything through my usual social jus-

tice-colored, liberal glasses, but I realized that, 

despite my best intentions, I am still seeing parts 

of the world through my White middle-class privi-

lege.  I thought I was the forward-thinking “good 

news” the world needed. Indeed, I was sure I 

knew what oppression meant and where it 

came from and how it functioned. I knew how 

terrible it was and recognized the causes and 

effects.  

Concluding Thoughts 

At the beginning of my intentional personal 

bias inventory, I was ignorant of the constructed 

nature of social identities because I had never 

had to admit that I was benefitting from a system 

of social privilege, which I had done nothing to 

deserve or earn, a system that simultaneously 

kept others restricted from accessing power also 

because of nothing they had done to deserve or 

earn such oppression (McIntosh, 1990). I used to 

not associate myself with White privilege be-

cause I have had to work for everything I have. I 

was ignorant of my privilege, as most Whites are, 

and I had never considered the perspective of a 

racial minority, or “knowing Black and Brown 

truth,” as Wise (2014) calls it. I, like many other 
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White liberals, recognized the racial and econom-

ic inequity that is rampant in our society but had 

not identified—or admitted—my own position and 

role in that system. The realization of my White privi-

lege crystallized out of the cognitive dissonance 

that resulted from the juxtaposition of the vastly 

different perspectives presented in the Payne and 

Gorski articles. I have only recently begun the pro-

cess of fully unpacking the concept of White privi-

lege. I have started to see things I hadn’t seen be-

fore as I developed a critical lens through which to 

view and analyze the events around me and the 

circumstances surrounding other people. I now see 

that, even though I have worked hard to achieve 

what I have in life, I was able to accomplish those 

things because of my White privilege. I didn’t pre-

viously think I held any biases towards minority 

groups, but I now see that without intentional work 

to unpack it, my dominant group membership will 

continue to afford me blissful ignorance of “Black 

and Brown truth.” Whites hold the power to dis-

mantle the constructs of racism and oppression, 

just as we hold the privilege which grants such 

power. 

It is humbling to go through the process of an 

intimate self-discovery. My interests are now no 

longer limited to just mathematics. I now look at 

education from a social equity perspective and 

see the interconnectedness of privilege, race, cul-

ture, and oppression in our systems of government 

and their subsidiaries. But perhaps most profoundly 

is how this new perspective has caused me to re-

flect inward, to my past and my experiences, and 

how I’ve treated others.  
 

About the Author 

Alexander S. Moore is Middle School Math Teach-

er at Community School, and Adjunct Lecturer in 

Mathematics at Roanoke College. 
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   Puzzle Pieces  
 

 

 

               

  Sarah Lee Chase 

This poem was written over a period of several months as I 

reflected upon my cultural identity and how it fits with the 

cultural identities of others. Ultimately, I submitted the final 

product to Dr. Gaston Dembele as part of a multicultural 

education course taught in the fall of 2016.  

 

I was 5 and there was this girl 

She lived on the street next to mine 

I knew that we couldn’t be friends because my hair was 

dark and straight but hers was light and curly 

And my eyes were dark and small but hers were blue and 

big 

She was like a doll and I thought she wasn’t real 

But I was always careful not to accidentally bump her so 

that she wouldn’t break 

 

I was 20 and I had this friend 

“I feel ugly today” I had told her 

And she told me that I’m pretty 

But I didn’t really mean that I felt ugly 

What I meant was that I wanted to take my skin off 

So that maybe when people looked at me 

They would actually see me 

And then I wanted to take her skin off too 

Because I wanted to see her too 

But you can’t just take people’s skin off 

So I said thank you 

 

There are stories on our bodies 

My otherness is written on mine for all to see 

But you should know 

I’m good at reading too 

I can read in your eyes what you want to say 

“What are you?” 

“Where are you from?” 

And I’m judging you 

You should know that I’m judging you 

Which answer will make you leave faster 

 

Because I’m one of those puzzle pieces with a little bit of 

several colors 

One with no obvious place 

Someone who isn’t allowed to find their place in the world 

until a sufficient number of others find theirs 

The darks tell me I belong with the lights 

The lights tell me the opposite 

I’m left on the outside  

Only hoping that someday 

I will somehow find a home between other more prominent 

pieces 

But I can’t tell you that 

 

You’re special, says the world 

Exotic 

Isn’t that great? 

They don’t mean it to hurt you 

 

But how you mean something means nothing 

How something is received means everything 

What we are is human 

Where we’re from is where we’ve been 

And who we are cannot be defined by words alone 

 

Maybe we are all pieces of a puzzle 

And that’s what we are 

And that’s what makes us the same 

But we’re all different 

And that’s who we are 

And that’s what makes us complete 

 

About the Author 

Sarah Lee Chase, M.S. in Education graduate from The 

School of Teacher Education and Leadership at Rad-

ford University.  
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  The Sidewalk  
 

 

 

              

                Elizabeth Turney  

“The Sidewalk” was written as an artistic representation of the knowledge, experience, and perspective I gained in EDUC 

670 Basic Principles and Practices of Multicultural Education, taught in the fall of 2016 by Dr. Gaston Dembele.  

The world I see is mostly bright, 

          mostly open, 

          mostly kind… 

     But darkness hides around the corner. 

It does not lash out at me.  

I am SAFE. 

Once, I could stay blind in the light: 

    the light of ease, 

    the light of privilege. 

       But now, I see the friend, 

             the classmate 

           the coworker 

           the human being 

        Trapped under the weight. 

Oppression does not hide in alleys like a criminal waiting. 

It blazes proudly across our screens, down our streets, in our schools 

      (while simultaneously denying its existence). 

No, it is the victims of oppression who are forced to traverse alleys,  

unable to reach the streets, 

while the oppressors move freely. 

 

For this – for them – I make a pledge: 

I will listen before I speak. 

I will consider before I defend. 

I will change, not perpetuate. 

I will stand up instead of walk by. 

I will no longer travel blindly down the path of what is easy. 

I will turn around and stand for what is right. 

When I change my direction, I interrupt traffic. 

Interruptions   create    gaps, 

  Openings   for     the unexpected. 

I do not need to change the world. 

I need only to do my part: 

Change myself. 

About the Author                                                                                                                                     

Elizabeth Turney is a teacher at Leaksville United Methodist Church Child Development Center in Eden, NC. 
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Symposium Check-in                                                                        

VA-NAME Board Members Stephanie Wasta, JMU,                               

Reece Wilson, JMU, and Gaston Dembele, Radford University 

Symposium Opening Remarks                                                       

Dean Wishon of the College of Education, JMU 

Break-Out Session                                                                                     

Presenter and VA-NAME Board Member Pam McFaden 

Panel Discussion: Community Agencies                                                                                

Moderator and VA-NAME Board Member Ashley Jaffee, JMU, 

and panelists Sarah Alice Coleman, Brent Holsinger, Lori Ki-

zner, Kathleen Stoehr, and Laura Toni-Holsinger. 

Enjoying a Break-Out Session                                                     
VA-NAME Board Member Brenda-Jean Tyler, Radford Univer-

sity,  and Audience  
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Lunch Conversations                                                                     

Keynote Speaker Paul Gorski and Attendees 

Break-Out Session                                                                       

Presenter Kathy Evans, EMU 

Lunch Conversations                                                                      

VA-NAME Board Members Oris Griffin, JMU, and Bob Cov-

ert, UVA, retired                                                                     

Break-Out Session                                                                         

VA-NAME Board Member Ron Shultz, EMU, and Attendees  



 2018 RU World Ready? Global Education Conference 

The third annual RU World Ready? Global Education Conference will be held August 18, 2018 in Cook 

Hall on the campus of beautiful Radford University in southwest Virginia.  

 The conference serves the needs of pre-service and practicing educators striving to develop 

global competencies for themselves as well as their students who will enter a rapidly changing 

and ever more interconnected world.  

General event registration: https://connect.radford.edu/ru-world-ready 

 

 

 

 

 

 

 

 

 

 

 

 

 

VA-NAME's First Fall 2018 Chapter Meeting 

The VA-NAME's first fall chapter meeting is September 21, 2018 12:00-3:00 PM.   

 Location: 

 Harrisonburg:  Lakeview Hall  

 Radford:  Kyle Hall  

 Others: virtual capabilities 

 Business meeting is 12:00-2:00 PM.  

 The Professional Development will be held 2:00-3:00 PM.  Cyndi Kelley will share her expertise with 

us in a session titled A Conversation Around Mindful Education.  

Upcoming Events and Announcements 
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Educating for Equity: A Forum of VA-NAME 
 

2018 Publication  
  

You are invited to submit articles for consideration for publication in the forthcoming issue of Educating for Equity: A Fo-

rum of VA-NAME. Submissions should apply to one of the newsletter sections listed below.   

A good manuscript may be accepted for publication; submissions will be reviewed for alignment with our chapter/national mis-

sion and the quality of the representation of ideas. Manuscripts requiring extensive revisions will be rejected. The editorial 

board will work with authors to revise manuscripts with promise for the Forum but reserve the right to make final edits before 

publishing. We can only accept manuscripts that have not been published elsewhere. Please be advised that only manuscripts 

that discuss free and/or publicly available tools and strategies will be published in the Forum. We cannot give the reader even 

the perception that the Forum promotes for-profit providers or private businesses.  

Submit to:  gdembele@radford.edu and kavanakm@jmu.edu      Subject line: Educating for Equity Submission  

 
Format:  

 Submissions should follow the following format: 

  1. Include title of article, name of author(s), any affiliation(s), and contact information for lead contact person  (email/phone)  

2. Indicate section of newsletter for submission (See Sections for Submission)  

3. Length: 250-1500 typewritten words (for written submissions)  

4. Font: 12 point font (Times New Roman)  

5. Language/Terminology: Please refer to APA 6th edition for Reducing Bias in Language http://owl.english.purdue.edu/owl/
resource/560/14/ 

6. Correct use of citations/references where appropriate (Include reference list)  

7. Prior permission must be secured for use of visual images  
 

Newsletter Sections for Submissions:  

 Community Highlights: Highlights of community efforts/events on matters related to education and equity.  

 Instructional Resources, Tools & Strategies: Descriptions of resources, tools, and strategies for P-16 educators, 

students, and families relevant to educating for equity are highly encouraged. 

 Book/Film Reviews: Reviews of books and films to inform and supplement understanding of ideas, concepts, and 

issues related to multicultural education and equity. Reviews should connect practice and theory.  

 Scholarly Work: Reports on critical  work on issues related to multicultural education and equity.   

 Commentary: Visual art, graphic art/cartoons, poetry, monologues, written music/lyrics, personal reflections, and 

so forth.  

 Youth & Student Voices: Original youth art and articles related to multicultural education and equity are encour-

aged. 

 
Content:  

 Submissions must speak to excellence and equity in education.  

 May offer issues, concerns, or problems, but must include solutions and problem solving ideas/initiatives or critical ques-
tions for further inquiry.  

 Link to the genres of multicultural  education within or across your content area/sphere of influence.  

 

Upcoming Submission Deadline: September 15, 2018 

 

Questions: Contact Dr. Gaston Dembele (gdembele@radford.edu) & Dr. Kara Kavanahg (kavanakm@jmu.edu), Co-Editors  

Call for Manuscripts 
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